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Special Note of Explanation

Because of the limited time we had to write apd
compile this manual, we, the co-authors, prefer to refer
te it as a preliminary copy. We admit that we have
ventured onto rather thin ice in certain aspects of the
manusl., We feel that most of the linguistic sins
zomnitted in producing this msnual are ones of omission
rather than commission. Nevertheless, we decided that
it was better to producs the manual in a somewhat rough
form (preliminary copy) than to put our msterials in
th=t rarely reopened linguistic file cabinet marked
"for future investigstion”. '

The 1imitations of this draft of the manual are
detailed in the Introduction and in the Notes on the
Lessons.






Dedicated to the memory of Jobn Fitagerald Kemmedy;
35tk President of the Umited States, whose foresight and
wisdom made our efforts part of the noblest of causes.
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INTRODUCTION

This manual is designed to serve ss the basis for am imtroductory
training course in the Krio language. There are minme units of five lessoms
each. Bvery f£ifth lesson is a review aund a tast. A set of tspes for the
oine units has bean prepeared. ‘

The primary goal of the course st Indiana University was aural
comprehension; however, oral production was not neglected. The ten week
course consisted of lls hours per day, five days s week in the classroom
with native speakers of Krio and 1l hours per day in the language laboratory.
This time table allowed us to cover ome lesson per day and thereby ome unit
per week. We found this schedule most satisfactory for achieving our
primary gosl, aural comprshension.

The material we have produced will serve most effectively as a
£irst course in Krdio if it is mastered by the student. Mastery means
memorization of the dialoguss so that they may be recited and performed
without f£laws in pronuncistion or grammar. It also means the abllity to
perform all drills correctly without hesitation. Maximmm benefit from
this material will be realizeduhanitismtemdinthisvayo

Cur procedure in developing matard.als has been cantious and, we
believe, sound. - Beginning with only a brief sketch of some major grammati-
cal points, we elicted dialogues containing these points and based the
drills of each lesson on the dialogues, ezbanding the vocsbulary as we
built drills. It is obviocus that these lessons sre not exhaustive. It is
also obviocus that mo such project could be exhavetive in the £ifty days
that we have had availableo

Thisnamaldoesnotpretendtobe a definitive work in any of
its linguistic or para-linguistic aspects. We are omly too aware of the
many important aspects of Krio which we have omitited due to lack of time.
We have purposely ignored the problems of siress and tone in the lesson
material {except where noted as discussed om pags 10). The daily lessoms
represent an evolving analysis which at the time of the close of the pro-
Ject was not yet in s form which should be included in a preliminary drafi.
The student should not be troubled by the lack of stress and tone markings
if he sill do his best to mimic his teacher with a high degree of accuracy.

In advance we beg your indulgence with the variations in formet,
orthography, punctuation and translation, which only serve to amplify the
very rapid manner in which the lessons have beem puiled together and altered
to conform to ocur latest thoughts on format and orthography.

We hope that this work will serve as a stepping stone to a more
advanced course in Kric. We are acutely aware of our failimgs, but we
take some comfort in the fact that out of onme short traiming program has
come the ssed of a more complete workwhichmbeimproved on in succeed-

ing programs.

=iii-
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PART I

Pidgin and Creole Languages
Notes on the History and Development of Krio






Pidgin ané Creole Lapguages

In any discussicn of the status of Krio as a larguage and of its his-
torical development, the terms "pidgin" and "ergole" are bound to arise.
Both have "popular" as well as formal definitioms. The former contains some
erroneous notions which should be cleared up before going into the formal
meaning of these terms.

Popularly pidgin and, %0 a lesser degree, creole coznote a "broken"
and therefore "infericr" form of some other move sstablished language. In-
cluded inm the popular concept is the idea thal these languages have no
"grammar". The question of the inferiority of one language to another is
completely irrelevsnt since every language functions as part of a specific
social context and develops in response to the special communicative needs
of that context. To judge it in any but its own context is unfair emd
pointless. The charge that these langusges have no grammmar is completely
without foundatior. There is no known system of human speech which does
not have grammar. Langusge is by definition structured (grammatical), and
to speak of one language as being more or less grammatical than another
is meaningless. B

The formsl definitions of pidgin and creole are more sociological
then linguistic in nature and can be related to structural characieristics
only in a general semse. The word pidgin is thought to have originated from
the Chinese pronunciation of the English word ‘business’. A pidgin language
has as iis base some other natural language, usually that of a culturally,
commercially, or militerily dominant people. English, French, Portuguese,
and Dutch are examples of base languages. The most distinctive feature of
a pidgin language is that no ome spesks it as his native tongue. Its content
(vocabulary) is quite often limited to certain social contexts such as
commerce, relations between master and servant, etc. A general structursl
tendency of pidgin languages is lack of inflection. This does not mean,
however, that the structure is necessarily uncomplicated. These languages
also tend ¢ have a high degree of fluctuation in propunciation.

According to Leonard Bloomfield (Language, p. 472), there are three
levels of development of a pidgin language: 1) the native of the country
%o which the dominant language is brought attempts to speak the dominant
language and in so doing often distorts the pienunciation snd structure;
2) the speaker of the dominant language, in trying to meke Kmself understood;
attempts to imitate the distorted version of his own langunge; 3) then this
doubly distorted version becomes the model for further imitation.. Out of
this arises a system of speech which is neither the dominant langusge nor
the native language of the foreign country (substrata) but vhich has elements
of both as well as elements not found in either.

When & pidgin language is spoken by & people as its mother tongue,
it ceases to be a pidgin »nd becomes a creole language. The distinction
between the two is not purely academic. For accompanying the change from
second language to metive tongue is a widening of the content. It develops
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regional and social dialects, young people's slang®; lover's talk, intimate
marsery terms, and oral literature in the form of proverbs .and folk tales.

‘In short, it becomss a total language capable of expressing 211" the varied
facets of the society of its speakers. Along with the widening of its content
the transition from pidgin to creole mgy bring added grammatical comstructions
and a stabilization of the phonology. o : R ’

at ' dis *hes a creole langusge from other natural languages?
This is not an easy question to resolve aimce one canmot point ‘to any exclu-
sive stractural featvres on which to base a definition. On the othar hand,
the following list of lexical items written in phonetic script and taken
from three related languages, -ome of which is ‘a’crecls language, may serve
to illustrate that there is no special lingmistic relationship betwesn a

creole language and its base langiage as compared to that between any other

What distingei

B e

Svestar - - gista -
¥ U 6
" ¥t¥ase Rit

hawe o

guages though the promunciation varies from Language to langusgs. Two or more
langusges which are historically related are clisracterized by a certain amount
of common Vocabulary; the shorter the time during which the related languagss
have been devaloping independently, the grester will be the size of the vocaw
bulary held in common. After approximately 1500 years of separate development,
English and German {langusges A and B) still have a largs pumber of words which
are the “sams®, The development of Krio {language C) as distinct from English
has taken place in the last 200 yesrs and' conseguently the common vocabulary
between English and Krio is very large. ‘ ‘ C

One distinguishing feature of a crecle lamgusge then, is that it is
relatively young as compared to most other natural langpages. Another impore
tant feature is the fact that its parent or bass language is still living and
of'ten exists side by side with the creole ‘lsngnage and continues to influence -
it. This latter point is extremely important and profoundly affects the
attitudes of the crecle speakers. The preassnce of the dominant 1
and the ehno-centric attitudes of its speskers often give to the creole lan-
guage an inferior social status in the eyss of the native speakers of the
dominant laqguage and the creole speskers as well.

What many fail to reslize is that pidginization and creolization are
processes that are probsbly as old =8 languege itself. Some of the worldis
most venersble languages were in all likel}ihood pidgin and crecle languages

It is impedistely obvious that these words are the % gamet in the three lan=




at one time. It would indeed by imteresting if we had records of the Latin
in which the mass of Gauls and their Roman masiers conversed and from which
French subsequently developed. Orphanhood and age have granted "respecta-

bility" to many 2 language.






Hotes on the History and Development of Kric

Krio, like other creole lamguages, was at one time a pidgin langunage.
Perhaps its earliest form was the lingua franca spoken along the Guinea Coast
betwsen the first Beropean traders mnd the indigenous West African populatiors.
Then the founding of the Freetown Settlement in 1787 as a home for liberated
slaves created the human and geographical nucleus for a permsncnt speech
commni ty . R : SRS B :

Linguistically the setilers may be divided’v into two main classes:
1) those who knew English or some form thereof; '2) those who knsw no English.
The first class may be divided into thrse groups.’ 'The first came from London

and included men like James Somerset snd Jomathan Peters. They had been se-
parated from Africa for a long time and spoke English quite well. The
second group, led by Thomas Peters, cams £rom Nova Scotia {1792). They too
had had a good deal of contact with English amd could be regarded as English
spesking. The third group was comprised of Maroons who originally ceme from

Jamaica snd who came to Freetown after a shori stey in Nova Scotia. The
Maroons did pot know English well and spoke a pidgin. '

The second class of settlers did not begin arriving until after 1811.
For after that date, British ships began raiding slave ships and depositing
the cargoes in Freetown as freemsn. As was pentioned sbove, these new
arrivals kiew no English, and they spoke only their naidve African languages
which are estimated to have been from 100 to 150 separate languages. By 1820
the population of the colony had doubled and the language situation bad reathed
the height of its complexity. It was from such incredible and unworkable
linguistic diversity that Krio as a native language arose. In additdon to
becoming the native language of the inhabitants of Freetown and the colonys
it became a second language for thousands of people in the proizctorate.

The origins of Krio, then, stem from two main sources. The first,
English and Epglish-based pidgin languages, includes: Ouinea Coast Pidgin;
Pidgin English from the plantations of the Caribbean and southern Umited
States; standard and regionally modified English of the eighteenth century.
There sre also traces of French, Spanish, and Portuguese in the Krio lexicom,
but the overall influence of these langusges iw mimor.

The second main source is the local langusges of West Africa. Some of
the languages in and around Sierra Leome, to which Krio lexical items can be
directly traced are: Mende, Temme, Sherbo, SususYalunka, Limba, Kru and Val.
In sddition to these there are words from Wolof (Senegal); Twi {Ghana); ¥orubas
Igbo, and Hausa (Nigeria); Kikongo {Congo); and Arabic (Northern and Eastern
Africa). However, among these African languages the one which has exerted
the most pervasive influence on Krio is Yoruba. Many of the everyday greetings
and market expressions as well as a good mmber of the Krio given names come
directly f£rom Yoruba. Some Krio Proverbs are direct translations of Yoruba

proverds.
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1though structural characteristics are difficult to trace to specific
langusges, they cian often be linked to a general language area. There are
severzl features of Krio -structure which ere common to many West African lan-
guages. Since space does pot permit a full discussion of this itopic, the
following u;ro exawles may serve to illustrate the point.

‘(r:.,o, as does almost every indigemous African lamguage below the Sahara,
has lexl‘.al and grammatical pitch. A language that has lexical pitch may dis-

“tinguish two words with different meanings solely by changing ths pitch of the

voice. In Krio, b0b6, ‘a type of food', has two high pitches; beO, 'little
boy'!, has a low pitch on the first syllable and a high pitch on the second.

An example of grammatical pitch is the chamge in the number of a noun by
altering the pitch of the voice. Thus, in Krio, dEm glk:ﬁa means 'their child';
but dfim Ez_k:m means 'the children'.

Apother very typical West African structural characteristic which also
occurs in Xrio is the recognition of identity, attribution, and location as
separate relations. Where English structure recognizes only one relation,
Krio recognizes three. Thus '4dyo is my sister' transl-tes into Krio as:
tayd na mi sista'; ‘Ayo is tall' becomes 'ayg langa'; and 'Ayo is in the house’

becomes ’gﬁ de na o8.!

Note on Sources

Much of the factual information on the history and development of Erio
has been taken from two articles in the journal Sisrra Lecne Studies (New
Series). The first is "Some Aspscts of the Sierra Lecme Patois,” by E. D.
Jones, {No. 6, 1956). The second is "The Origins of Kric Vocabulary," by
J. Berry, (No. 12, 1959). Mr. Paul Newman's introduction to the Krio teaching
materials produced at U.C.L.A. (unpublished) was also used as a source for

the secftion on pidgin and creole languages.
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Notes on Krio Phonolog

The basic phonological elements of Sierra Leone Krio are ten S 1labic
{or vowel) sounds (represented in these lessons by the symbols i; e, %, a, U

¢, O, aw, ay, Oy); twenty-three non-syllabic {or consonant) sounds {Tepresented
by the symbols p, b, t. 45 ks g » 8bs chy J» £, vy 85 2Zs sh, zh, m, I, >
¥, 1; Ty ¥); and @ variety of wor and senbence tome-contours 4 the high point(s)
of comntours being represented here by the acute accent mark, 7 ).

I. VOWEL SOUNDS

The vowels of Krio are generally shorter, steadier, and more temnse
than the vowels of English. Except for the diphthongs ay, awWs Oy, Krio
vowels do not glide or drift from one vowel position to another as the vowels
of English normally do. {Compare, for example, the vowel of go in English
(pronounced ou or ow) and the vowel of go in Krio (promounced as a short and
steady o with no glide towards u). Also, even in very repid speech, the '
vowels of Krio do not become "slurred" or centralized {moved towards the
vowel sound of English ggg) , but normally preserve their distinctive quality
in all contexts. :

i u
e o)
Eao

ay aw Oy
A high front vowel ranging between a close [1] similar to the

vowel sound in English beat and a more open [I] similar to the
vowel of English bit. '

i  he, she, it lik lick; leak si see
It eat; food thing - Wi we, our
it throw Kn can, be accustomed di the

[ej A mid front vowel ranging between (e] as in English bait and
{E] as in English bet. (In many Krio words there is free or
conditional variation between e and E; in some words, however,
only e occurs {e.g. eb, 'eight'; lek, ‘lake'), and in some
other words only E occurs (e.g- gEE, 'have, get's 1lEk, 'like').

et eight fred afraid se say
eg egg Tek lake de progressive auxiliary;
head kev  cave be located

ple play
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. R . R o .
4 lower mid from'’ vowel approximating the {E] of English bet.

Ep help alfrfd Alfred SsE  Ose {person's name)
En and TEk like, love shof amulet, charm
&d  head gkt have, get gEgE goiter

A low central vowel ranging between the {aj of Bosten English
park and the [a] of Midwestern father and, occasionally, in
rapid speech approaching the range of the English [3] of but.
(This is the only Krio vowel that can be centralized tow

2 in rapid speech.)

a 1 klak clerk sta star
at heart, hurt, man  man fTama farmer
hard dat  that ka car

am him, her, it

A high basck rounded vowel ranging between the |u} of Engllsh
boot and the [U] of book.

us which, what luk look T you, your {singular)
woman @ cat tu _ two, too
fidat who but boot fafi a type of food

A mid back rounded vowel similar to the vowel sound of Freanch
bean or to the tense unglided [o] of certain English promunciations
of boat.

08 house bod board, 'u"ood no know

om home kos coarse, coast To towards, to
ol old nos nose 2 go

A low back rounded vowel similar to the [0] of Midwestern
English bought, saw, fought.

Os horse b0d bird . 0 no, not
Ot  bot, heat K0k clock 0 , for
Om0$ how much, how tOug town WOW0 ugly
., many

OkrQ okra

A glide or diphthong similar to that of English now or bout.

aw how naw now
4w fa how far kaw  cow
shawt sing



" " A glide of diphthong similar to that of English my or bite.

usgy where pamfyn palm oil
bay  buy ; fayn  fine, nice

yay eve . Baym  ndwe

[0y] A glide or diphthong similar to that of English boy or noise.

oy male; 0 turtle
, male servant t point
granat Oyl peanut oil

II. CONSONANT SCUNDS

Stops | b t ch k kp - voiceless
b d 3 g gb voiced
Spirants | £ s sh : voiceless
v 2 (zh) voiced
Nasals | m n ng
Resonants y lr w

The symbols ch and represent affricated stops similar to the
consonant sounds of English church and judge. The symbols sh and zh
represent (palatal) spirants similar to Those of she and measure. —The
symbol ng represents a dorse-velar nasal (] simiTar to the ng of
English song or thing. '

~ The symbol r represents _{a): for most varieties of Freetown Krio; a
strongly labialized velar spirant somewhat like the r-sounds of (Parisian)
French rouge, garcon, pour, or (b) for most varieties of Upland Krio, an
apical Er{ﬁ. (or T1lap) similar to the r-sounds of Spanish rio, perro, (or

ero). {(Krio l=sounds are also very sirongly labialized {pronounced with
e lips roundsd as for the vowel u), and both 1 and r often closely
approach the range of English w or U.)

The stops p, &, k are released and generally strongly aspirated in
all positions in Krio utterances (liks the ‘st/ops’ in English pin, ;_g, kin,
but not like those of spin, stop, skin, or Ea’_ggz, latter, liquor.)

The stops kp and § (made with similtanecus bilabial and dorso-velar
closure) occur in a sizable number of Krio words of African origin:

kp | B -

a extravagance o useless
, EkpE  nick-nacks, etc. 4 rain water
ata-kpata absolutely, entirely a gown for men
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The Krio and English patterns of consonant distribution and come-
bination are very similar. In both languages ng and zh never oceur ini-
tially after a pause or word-boundary. In Krio, however, zh occurs much
less frequently than it does in Emglish. e

A pumber of Krio words end in what one might call "variable" con-
sonants. The phonetic manifestation {or non-manifestation) of these con-
sonants 1% determined by the nature of the following sound and by various
syntactic tone; stress, and boundary features. The most important inherent
and variable consonants are the nasals {see IXI; E, below). A lateat r
occurs in a few common words such as faia{r), 'accompany, follow' and tB'gr »
'to, towards', only when these occur before the word am:

wi fala di nan _go- We accompsanied the man.
¥l falar zm go. We accompanied him.

i mared %o jOn. She’s married to John.
1 mared tor am. Ske'’s married to him.

A varigble t also occurs in words such as gE(t), 'have', and wan(t),
'want.? The actualization of these consonants is often determined by
stylistic and dialectical factors, as well szs by syntactic function and
prosodic context. '

Consonant Examples

p pikin chiid s si see
tap reside; stop ;Eg this

b bus/bush Jungle z zibra  zebra
Tebra lgborer k0zin cousin

t  tif steal , sh sh shop, store
. ot carry ﬁ £ish

d di the {zh) plEzh0  pleasure
bOd bird

k cek: -~ m  m0t " mouth

) f’.‘% work Tam farn

g gol gold, goal = m know
Qg ‘hog, pig . men man

ch cham chew ng Eggg Sown
£hOch church bringe bring

J  Jompgk slice, pisce Yy  yad yard
joj George Jay eye

kp m and so forth, etc. 1 W talld

gb gbErk useless
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£  ZIoL chicken r 1Es rice
chif chisf kip carry

v ¥0ys voice w  yeks walk
kev cave wEL well, good

III. PROSODIC FEATURES
A, ZTome

The tone contours of Kric words and senmtences are phonclogically sig-
nificant and often function to differmntiste one uttersnce from ancther.
When pronounced im isclation, most polysyllabic words as well as some mono-
syllabics {especially those of African origin} are always pronounced with
the same tome contour (i.e. the same tume), and sometimes a difference in
tone is the only means of differemtiating otherwise idegnticgl words, (e.g.
kfnga, (=@ 'magic’ and kéngh (=% taried rish'; LOBO, "1ittle boy!
= 'a vegetable'; m;g" vthon! and béman, (gl ‘man from
Bo). In sentences, the characteristic tone-contours of the constituent
words are often modified as these work together with the syntactic stress
and intonational features of the sentence to create phrase and sentence-
tone-contours. Many otherwise identical sentences are differentiated by
tone contours, ete. - .

3 de d0n. He is getting finished.
3. g8 don. - He is downstsirs.

Sto It's their goat.
%o It's the goats.
The characteristic tone-contours of Krio are very different from those
“of English and can be learned only by attentive listening and by careful
imitation of the itone, stress, and phrasing patterns used by native speakers
of Krio., (In these lessons, the peaks, or highest pitch levels of the tone-
contours of individusl words in their ci%tation forms and of otherwise ambi-
guous syntactic phrases are signalled by scute accent marks ()., These

marks are intended only as very rough guides, the only real guides being
the native speaker and the attentive ears of the student.,

B. Nasalization

A nasal consonant [m, n, gz] is generally homorgemic with sny conso-
nant sound that immediately follows it and that is not separated from it
by a pause o phrase-boundery. That is, in the sequence NASAL + CONSUNANT

within a phrase, the Nasel must be articulated at the same point in the
vocal tract as the consonant following i%. Thus, within a phrase, m is the
only nasal occuring before p, b; £, m; n is the only nasal before %, 4, n,
S8y %5 1y chy J; and ng is the only nasal befors k, g, ng.

The word dEm, 'their®, is tims pronounced [dEg] in sequences such as
dEm tamatis, 'their tomatoes' and dEm Jom, °‘their lambf., It is pronounced
as [dEng] in sequences such as dFm king, ‘their king' and dFm got, 'their
goat’. It is pronounced [dBm] in sequences such as ¢Em pot, 'their pot’ and
dEm mongki, 'their monkey', and —— since the inherent or latent nasal of
dBn is [m} -~ in phrase-final positions as in ps dEm, 'It's them.®
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When a nasal consonant occurs before a vowel {and sometimes also befors
a pause of phrase~boundary) it is gemerally not pronounced at all, the nasali-
zation being carried instead by the preceding vowel. Thus dEm is or’onounced
{483 (with nasalized E, but without a, B, or ng) in such sequences as dEm os,
'Their house! and dEm Qrinch, ‘'their orange.' {& naszlized E_[E] is sometaing
like the nasal vowsl in such French words as pain, plein, vingt. A nasalized

0 [0] is similar to the vowel sound of French grand, dans, en. A unasalized i

[1] is something like the vowel sound of English sing ast Before the ng is
articulated.



~12-

The mein feature of the grammar of Kric is its lack cf inflectioms
which mekes the determination of grammatical categories entirely dependent
on their syntegmatic rather than their psradigmastic properties. The absence
of inflections must be attributed largely to the influence of those West
Africar substrate languages in which the syntactical funciion of morphemes
depends on their positicns in the sentence and on the possibilities of com-
bination with other morphemes, partlicularly, that is;, in those languages
where a system of noun classes does not exist. The absence of inflections
may also be due, but only to a very smell degree, to some sort of simplifi-
cation of English which Englishmen in contact with Africans might have
indulged in in order to simplify commmication. In analyzing grammetically
s language like Krio, with a vccabulary predominantiy and recognizably
derived from English, one must be careful not to assign necessarily to Krio
morphemes the same grammaticel description traditionally assigned to their
English cognates. It is particuleriy so in the case of morphemes which in
English are ratner clearly distinguishable as verbs or adjectives, by their
paradigmatic features. If, as it seems we must, we place in the category of
'verb' in Krio those morphemes that have the characteristic tenmse and aspect
particles in preposed position, ther not only would morphemes like waka 'to
welk', si "to see®, gsabi ‘to know' be verbs, but alsc others such as big; ef.:

2de waka ‘I am walking'

a de big  'I am getting big’
a2 go waka 'I'11 walk’®
ago big  'I'1l be big'
and perhaps too tg ‘until’: aw yu te so0? ‘'Why are you so lstel’
aw vu bin te so? ‘'Why were yo so late?’

If similerity between bjg and waks were restricted to the forms i1 big
end i wske in which they are both predicetes, this would not be exceptionsl,
ef, Latin homo grapdis 'the men is tall.' Russian dom nov ‘the house is new,’
in which grendis =nd pov are predicates but not verbs. But in Kric, morphemes
big, fat, etc., can be accompanied by the same grammatical particles marking
aspect, tense and mood which characteristically identify verbs. It seems then
that big and waka are mot as diametrically opposed to each other as adjectives
‘end nouns are in English, bul really belong to two subdivisions of the same
broad grammetical class, the distinctive feature of one subdivision being thst
its members can have ap atiributive as well as predicative functiomns. We may
then use predicators tc indicate the general class;-and verbal predicators and
adjectival predicatorsitc indicate the two subdivisioms. ie ‘until’® in ay yu
le 507, we are forced by the iimited range of our present knowledge to piace
in limbo,

English grammer, therefors, may be conveniently analyzed in terms of
-morphology, i.e., inflectional paradigms and derivational formastion, and
syntex; Krio grammar mey be analyzed almost exclusively only in terms of the
iast. There mey be a few cases in Krio of what may possibly be analyzed as
derivational formations. Such a case is ambOg, ambOgin; cf. yu de smbOg mi
'you are bothering me' and yu na apbOgin pikin ‘'you are a troublesome child’.
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But this is, as fay as our investigation went, a vnique, non-productive
case, and the two forms would be more usefully considered sepsrate free
morphemes in the lexicon.

Compounding on the other hand is frequent in Krio. Some of the
more imporiant compounds sie:

a) with man ‘doer', e.g. tif-mop "thief’, Ontin-mern 'hunter®
‘inhebitant of' e.g. gape-man ‘Ghansian®, amErikip-man
‘American’

b) with sex word, €.g. map-kawy 'buil®, umen-kaw 'eow', bOy-pikin fsonf |
gyal-pikin ‘daughter’

c) by reduplication with diverse meanings:

padi ‘friend', padi-padi 'sweetheari’

pach ‘patech’, pach-pach *s lot of patches’
chEr ‘'torm®, hBr—chir ‘torn up’, ‘in tatters’
broke 'broken’, broko-broke fold broken down'

"delectivet

The Verba]l System

The verbal system, in its basic arrangement, comisims = number of
particles, preposed io the verb morpheme, msin or auxilisry, which, by their
individual occurrence, by their combinations, or by their absence, indicate
a pumber of temporal, aspectusnl and modal categories. The verb stem without
A prepocsed particle is a negatively characterized form within the system.
The particles are bin, gc, de; and the basic verbal paradigm is:

bin go de
bin go
bin de

ginde (auxiliary) main verb

go
de
{zero)

Of course, some of these forms may never be heard in conjunction with some
verbal morphemes, just as the form I would have been wanting to... plus main
verb is unlikely tc be heard in English, although we fesl that it is not
contrary to the syntactical and morphological structure cf English.

Examples of the way in which these forms function in utterances are:

bin go de waka, jfc.0cceco000eo 'I should (would) have been walking, if...°
&mp ﬁ@ooao@ooao@“aoOO vI shou}-d (would) hﬂve Wlked’ ifau@v

bip
hin de umks dOng de frit.ccco.. 'I was walking down the sireet’
bitk waks dis sem Irit les im... ‘I walked on this same stree last yesr’

R R



a go de waks 1711 be walking'
2 go waka 'TVI1 walk!

a de waks Tim waliking'

a waka ' have walked', 'I walked’

|

Among meny Kric speakers, certsin.y smoag the iuformenis invoived ip
the program, £0 replaces go in the bip go de and bin go forms, Thus = biz L0
de weka, if... and a bin £O waka, if... 'I would have walked, if...' Ths formws
with go were described as 'fish talk’ or ‘market ialk,’ impiyiag that they =re
socinlly determined variants,

The system may be represented disgramaticalily in the following way:

ASPECT
non-continuative convinuative
M aon- {zero) de non-past
o prospective bin bin de past :
0 go go de ] non-past g
prospective E
D bin go (£0) | bin go (£0) de 1§ past

Thus by its presence or absence, each of the three verbal particles
indicates two temses, two modes apd two aspects of the verb:

bisn and zero indicate the temporal categories of past and ron=past

go and zero indicate the modal categories of prospective ard non-prospeciive

de end zero indicate the aspectual categories of continuative and
non-continuative {completive)

There is obviously a tendency for go to become less modal (being
replaced by £0) and to become more temporal, indiceting future time omly-

The following examples show the use-of verbal particles before
morphemes which fall into the class of adjectivals in Engiishs

a fat I am fat’

a de fat ‘I am getting fat’

a bin fat ' was fat!

a bin de fat ‘I was getting fat’
a go fat iI'il1 be fat?

8 go de fat 111 be getting fat’

For reasons which are mot clear, the system is not complete for all adjectivai
predicators. For example whereas informants supplied g bin de sik and 2 bin
sik. they refused to accept 2 de sik 'I'm getting ill1°, supplying in its stead
a wan sik. Instead of g bin de big, the form profferred was g bin d0n de big
'] was getting big’ {for dOn, see below’.
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The differences in the English glosses of a2 big and a weka (I am
big® and ‘I have walked') should not be allowsd Lo obscure the structural
equivalence of the two forms. The Krio foyms both render the completive
(or perfective or non-continuative) aspect, In English walk has completive
mesning cnly in the form has {have) welked; but I am big has completive
meaning in that very form (‘I have acquired a certain quality). Other pre-
dicators which act like big ave: JEk 'toc like’, gabi ‘to know', mEmba ‘to
think'. Thus a gabi ‘I know® (of. Latin povi (Perfect Form) 'I know), a
BEmba ‘T think® (cf. Latin memini ‘I remember’). (See Unit I, Lesson Three.)

There is one other very importent particle used in the verbal system:
kin, which expresses the habitual aspect of the verb. This is represented
by what is loosely called the Present Tense in English, viz I esi, I sing,
sometimes accompanied by adverbs such as 'always', ‘usually'. Kin appears
not to occur with the past tense particle, a fact which strengthens the
impression that aspect has predominance over tense in the verbai system of
Krio. That is Yo say aspect is always marked, tense frequently is not.
Thus:

a i ] a
"Whenever I felt ill, I took aspirins.’

When kin combines with de to form the continuative habitﬁél espect of the
verb; it again does not vary for the indication of past time:

'Whenever I see him, he's playing

football.?

L_We pag de, bay 1 0 da umesp "Whenever I passed
there; he was buying beans from that woman.'

The contrast between kin de and bin de achieves some very interesting nuances
in the langusge. Cf.

d Kin de go bogiul ‘He used to drop in occasionally to classes in Bo School!
4. bin de go boskul 'He was enrclled and used to attend {bul mo longer)’®
A1l the verbal particles so far discussed have low toume and imferior stress.

Another morpheme which frequently appears in the verbal s stem.is dOn.
By virtue of its frequent redundancy and of its high tope {with stress), it
must be considered apart from the above verbal particles, and perhaps more
properly with what shall be here called verbal auxiliaries {see below). dOp
acts as a reinforcer of the completive aspect of the verb, and when preposed
to the verb replaces the negatively characterised form. Thus:

& it ‘T have eaten', 'I ate’; a dOp it 'I have eaten', 'I ate’.
2 bin i%; 8 bip dOp it 'I had eaten’

The aspect of the verb may be made even more thoroughly completive
by postposing d0p. Thus: 2 dOp it am dOn ‘I have eaten it; 2 At 4i rEs dOn
'I've eaten the rice' dOp also combines with go to form the Future Perfect?
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yu n0 go wok ma bangk nFks ia, bikOs yu go dOn lag ipiinia-wok

*You won't work a: the bark next year, becauss you'll have aiready
learnt engineering.’

g8 %o go'y, with high tone and stress, is an auxiliary with the
fellowing uses:

2 g5 bay binch 'T went to buy beaus'; & de go bay biach
'T am goirg tc buy beans.'’

The verb 'to be' in Epglish is pob watched equally by scme one verb
irn Krio. A werb 'tc be' exists in Kric in two forms: de and pa.

de (high tome, stress) is roughly equivalent tc Spanish gstar,
i.e. 'to be {positionally)’, and is followed as a rule by en
adverbial phrase indicating locatiocm:

i de ra o 'He is in the house'y
i bip de ne 43 kebui ‘it was om the table’',
di chen nO bin de usav 1 kin de 'the chain wasn'?

where it usually is’.

Sometimes de is used without an expressed adverbial phrase, but with an ellip-
tical 'in this (that) place’ understood: bia de ’‘there’s beer'. de is omitted
in the expression we + NP? ‘where is {are) NP?®

pa is the Krio copula and almost always takes a nominal comstruction
after it: im dadi ne jEntri men ‘his father is a rich man'., But, on the
other hand, there exisis dis stori pa bOt wap gpayda ‘this story is about
a spider’. It takes the particle bin postposed for the Past Tense.

i dadi ge bin Liche "my father was a teacher’

ba, as a copula, always has low tone and inferior stress. I% is replaced
by bi {high tone and stress) when preceded by the partizle go:

ai dadi go bi tisie ‘my father wiil be a teacher’

Important in the verbel system are the modai auxiliaries. They
contrast with the particles by havimg high tone amd stress. The following
sentences illustrate the use of the modal auxilieries {not exhaustive):

a wag it T want %o ead' {of. a wapt it *I want food)
a gEt £0 bay binch ‘I have to buy besms®

{of. alsc yu £O bay sm ‘You should, ought to, buy it?)
yu kiz kem ‘You can {may} come’

yu m0s kam 'You must come’

{of. also 3 £0 dOp kap 'He must have come?)

Eisevhere, modality may be expressed lexicalily:

sOmtEm 2 go kam ‘I may come (probably):?
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It may be proper here to cite an auxiliary type use of kam aend g5,
which may immediately precede ary verb and imply purpose, aud which may also
follow the main verb either immediately or as forming a discontinucus con-
stituent, provided that this mein verb implies motion. The functiom of kam
and gf in this latter case is to make the idea of motion and direction

(towards® rendered by kem, and ‘away from speaker' usually rendered by gd)

more specific and more explicit:

4 Eip kamdOng (£O) kem Ep dEm ‘He would come down tc  help them’
X dOn 1Ef £O gd Ep im brOde ps fem 'He left to help his brother on the farm’
bripng 4l buk kam ‘bring the book'

KEr di buk g ‘take the book'
4i pikin fals im dadi go 'The child followéd his daddy’

The predicate may have a verbal complement or expansion, preceded
by the particle de, if the action is continuative:

i 5idOn de ala 'he sat down and shouted’
8 si am de t0k ‘I saw him talking®

" The expanded predicate may also be the ébmpletive» ggpect form of the

i yaka bring di buk kam 'He walked and brought the book?
4 slipul £0dOm ‘He slipped and fell’ C

£140m blo 1ili bit ‘Rest swhile' (i.e. sit down and breathe)
The Passive: The English Passive is rendered in Krio:

i, by an active construction, where the agent in English becomes
the subject in Krio:

Da gpek ki) am ‘he was killed by a snake!
Da dis meresip mEp am ‘he was cured by this medicine!

il. by the indefinite use of dEm (3rd persom, plural pronous) or
pOsin ‘person’ where no agent is expressed:

dEm shut am ‘'He was shot?
POsin kin it dis frut 'This fruit can be eaten’?

Some verbs have passive meaning in their intransitive form:
im tel kOt kOmOt 'It's tail was cut off {cut come off)’
Nogative. The ne‘gative' of the predicate is rendered by the particle pQ
{high tone and stress) and it usually comes immediately before the predi-
cale complex: & pnQ bin gEt £0 go °'I didn't have to go!
When megated in the present and past, the copulae pa becomes pOto;

ol dadi pOto ticha My father isn't a teacher’
ni dadi n0%o bin ticha ‘My father wasn't a tescher’
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The Kric noun is not inflected for number, gender or case.

Number: Indefinite nouns frequently do not have the plural marker dEm. Thus:
a gEt buk 'I have books’; a2 gBt in buk 'I have two books'

But cf. wi gBt sOm pipul dEm we de wok na ayEn mayn dEm

ithere are some persons who are working in iron mines’

plEnti pipul dFp na salon pa fama dEm

‘many persons in Sierra Leone are farmers’

To make & noun definitem di is preposed to the simguler form. To make a
definite noun plursl, there are four devices:

(a) d1 +N + dBm (b) dEm + N (c) dEm + N + dEn
{(d) Poss. Pronoun + N + dEm

The second snd third forms seem to be more specific and definite than the
first. When dEm precedes the noun, it has high tone and stress; when it
follows it has low tone and inferior stress. di is used strictly with a
defining function; therefore objects in the outside world which exist
singularly need no definite article in Krio. Thus:

sap pO kOmOt yEt ‘The sun hasn't risen’®
ren de kem ‘The rain is falling' '

The plural marker dEm is also used with nouns having a2 collective meaning:
mi fepbul dBm ‘my family'. It is further used to give to other noums a

coliective meaning: jan dEm 'John and his family, his geng, his orchestrs,
etc.'; grama-skul dEm (the Grammar School consldered as containing a number

of students, football players, etc.).

The indefinite article in Krio is wap: 2 si wan fayn gyval 'I saw a
pretty girl? But, cf. im pa fams, im pa gud fema ‘He's a farmer, & good
farmer'®.

Gender. Krio has sex gender only; and the feminine or masculine of the
species is indicated by preposing one of a fixed set of words expressing
sex: map, umen, bOy, gvel. Thus, umen-kew, men-kew, bOy-pikin, gval-pikin.

Case. The genitive is remdered in Krio by juxtaposition of two nominals.

The thing possessed follows the possessor in sequence and is furthermore
always itself preceded by the possessive pronoun referring redundently to

the possessor, Thus:
Ei pedi im buk ‘My friend’s book'; di msn im big os ‘The man's big house?
A possessor moun can take only the preposed dEm form of the plural. Thus:

dEm map dFm sus 'The men's shoes’ (Plu.+Possessor+Poss. Pron.+Possessed) .
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it the possessor gou.. is ifself preceded by a posssssive pronoun, it capauci
be piurelised; plurality of the possessor is ithen indicaled by 2 piurai
possessive pronoun preceding the thing possessed:

Eg pedi # dBEm buk My frieands’ boak
ol redi # dEp buk dim My £riends’ books'
mi padi # im buk dBm 'My friend‘s books'

fropouns

The pronouns of Krie fall into a reduced case system, witizn for the Ist =nd
3rd persocp singular distinguishes betwsen the subject ve {S;, the oblique
{0} and the unsiressed possessive-emphatic [P-E), The Toilowing dizgram
iliustrates the system:

Singular Piural
S 0 P-E 5 e P-E
let a mi mi wi wi wi

<nd yu yu yu una una urna
i am im dEm dEm dEm

The emphatic forms are used for all cases, subjective or oblique, where the
pronoun is singied out, empphasized, or contrasted with another nominal ,
The emphatic form has high tone {and stress), while the unstressed pOsses
sive has low tome {and inferiovr-stress). The emphatic forms are always
used as subject of the copula na. The stressed forms of the possessive
are created by adding the modif.gar Yon. Thus, i buk 'our book'; dis buk
LL_jL_x;Q 9Th s book is ours' {the modifier yon alse &@uOﬁP&ﬂi@k nouns:

4is wan xa pi brlda yop 'This is my brotheris®j.
Demgagtratives. The forms preposed %c the moun are as follows:
=ing. | B
dis + N + {ya} ‘this _ * dFm + N _ ye ‘these_
da + N + {de} *“na@ : 4Bz + N + de ‘*thoss__ !

For the stressed forms, wan goss LBlo $he mown position, e.g. dis wen ya

Relatives. There is ome releiiw ?rOkﬁﬁﬂa.Eﬁn with an exZended TRLES,
referring ns it dees to persons, things {as subject or obligquel, e,
spases

ol W& Din kem  ‘The wan who came®

‘The day when I cauwe?

AL sem ples we 2 go  'The same place where i went’

A o we im dadi doy top 3o "The mem whose fother f-s died

7

1ives here”



Interrogatives. The list (not exhaustive) of interrogatives is:

udat 'who?’; us wep ‘which?'; wetin ‘what®'; wetin du ‘why?'; we or usey or
uspat 'where?’; aw 'how?'; ugtBm ‘when?’; OmOs ‘how much, how many?°®.

udat, wetin, usay, uspat, us wem, can be given plursl meaning By repeating the
fomwith the conjunction Ep ‘and’: ‘

udat Ep udat bin kem ‘Who (plural) ceme?’
us wap En us wap yu went ‘Which onegdo you want?’
usay Ep nsey yu 96 go 'Where (which places) ere you going?®

A’

 Adiecti Comparat

Adjectival and verbal predicators form their comparative and éuper—
lative in the same way, i.e. by the use of the conjunction pag:

1 big pes im broOda 'He's bigger than his brother’
i kin it pes im brOde ‘'He eats more than his brother'
i big pas dEm OL 'He is the biggest (bigger than them all)

i kip it pas dBm O1 'He éats the most!

An attributive adjective, which normelly precedes the noun in Krio, cammot
remain attributive in the comparative end superlative. It transforms into
the predicator of a subordinate noun clause., Thus:

2 gEt wap piu buk 'I have & new book'
2 gEt wan buk we niu pas yu yon 'I have a newer book than yours'
2 gEt di buk we nip pas Ol dEm Ode buk ‘I have the newest book*

Adjectivals are also used adverbially and form their comparative and super-
lative in the same way as predicators. Thus:

i wyeks slo pas im brOda ‘He walked more slowly than his brother’
i waka slo pas dFm O1 'He walked the slowest’®

The absolute superlative is formed by the preposing of the modifier tu
or the postpoming of tumOs. It appears that as a rule, tu and tupOs mey be
used without distinction with adjectival predicators, and tumOs alone with
verbal predicators: i fu big, i big fumOs ‘he's too big's. 1 kin it LumOs
On the other hand, cf. i iu gEt pean ‘she’s too fussy's 1 iu 1EK uman ‘he's
a women chaser' ('he %oo likes women’), in which tu is used with gE{ and I1Ek
which are usually verbal predicators. It must however be pointed out that,
in these constructions, the tone of gBt and 1Ek , usually high, becomes low
and they furthermore lose their stress; but lastly, ef. i tu 1Ek ala ala
tshe's too boisterous (too likes to shout)? in which the tone and stress on
1Ek remain high and main.
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From the fact thet Krio is an uninflected language, it follows thet
the word order in a sentence hes a very low degree of flexibility. The basic
order is that of subject- predicate- object, with adjuncts baving some
measure of freedom. The predicate and a pronominal object are never separated.
So far only Olmos and jis bave been found to intrude inic the predicstor compiex:

4i bin Olmos wap trowe di sus 'He was asbout to throw the shoes away'’
1 bin jis de kiem ‘He kept climbing’

The most imporiant, if not the only, departure from this basic pattern
for declarative sentences is & device used to single out elements in 2 sentence
7or emphasis or contrast, The sentence is then introduced by pa (negative
a0to), equivelent %o English it is and Franch g'est; snd the pari of the
sentence —subject, object or adjunct— which is bsing emphasized follows
immediately. It is primarily as a response to a guesiion that this sentence
pattern is used: '

n: tumars 2 go kam ‘I'll come Lomorrod’
pa mi brOda de go pe friiOng My brother is going is freetown'
| pa di frut a wap it 'I went to eat the fruit’

To single out the predieator, verbel or adjectival, what seems %o be
a nominal cognate of the predicator is used after pa. Thus:

pa it a de it I am eating (it's eat that I sm eating)’

ps fat yu go fat 'You'll get fat (it's fat you’ll gei fat)'
na waks 2 bin de waks 'I was walking'

ne big i big ‘He is big’

ef. also nCto kOuln kray a d0n krey 'I cried a lot (it wasn't a commen
cry that I cried)’.

Interrogative septence. In one type, an interrogative object proncun mey be

at the head, thereby creating an inversion of the basic word order of declara-
tive sentences: wetin yu de du? ‘whet are you doing?’. In another {ype of
interrogative sentence, not signaled by en interrogative promoun, the word
order is identical with that of a declarative sentence and the distinguishing
festure of the interrogative is its intoration pattern. For the interrogative
sentence, there is higher tone on the final word then for declarative sentences.

Imperstive semtence. Aun imperative sentence with its verb in the 2nd person
plurel will be identical in word order with a deciarative or interrogntiive
sentence, but will be distinguichable by its intomation patters. The contour
reaches its highest level on the verb., Thus, upa kam dOpg! 'come dowa' .

Snordinste and subordipate sentecce. Both coordinste and subordinate consiyruc—
tions exist. Some coordinating conjunctions are Zu 'and’, LOL “but’, 4ln,
iEn, ‘then’, But parastactic constructions are very trequent iz Krio:

i 1Fk sEf 3 dray, &Em se i fat ‘even if it's thim, they say it's fat’
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Subordinate constructions are introduced by a whole series of sub-
ordinating conjunctions, of which we shall cite only a few which are not
similar to modern English conjunctions: pap O] we ‘slthough’. 1Ek fO se
'as if', mek or 1Et 'so that', 'in order that’.

Noun clauses after verbs of saying, perceiving, etc., are introduced
in Krio by se (perhaps the verb 8¢ '"to say' used as a conjunctive auxilisry
following the main verb:

& f£il se ren go kem 'I feel that the rain will come®
Cf. also, i mOs bi se na im tif di poni °it must heve been him who stole the
money’.

There is 2 tendency to use, in subordinaste clauses, a form of the
verb without tense marker, regardless of the time perspective. in which
the verb is situated: .

if yo sEp kOl mi, a2 goksm  "If you send for me, I'll come’ .
we 1 1Ef di shap, J go go om ‘When he leaves the shop, he'll go home®

But, cf. dat m ,@‘iizgg go kam that morning when Jesus comes’.

i go gBt plEnti kOpO we i bi trads 'He'll have a lot of money, when
he’s a merchant.’ -

In this last sentence, bi is either the verb 'to become' or the future of
D2, i.e. go bl with the particle suppressed due to the structural constraints
of the subordinating construction. -
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tne iotensive methed sad ~ willing ilaforment. Among the items below sre =
Yew nints aimed nt the tencher or teachers of these lesscns if the idenl
inguist~teszher combination is impossible to secure. IF a mative sove~ker
trndles the olas- with minimum supervisiom by -~ Zinguist, he should zbove
a1l imsist on very exachking mimicry of everything he ssys., ALl work in tne
&18

Cinsses apre wost sustessiul wien faught by » iinguist experieuced in
ensiv
s %

[y

"

garoom should be dope with books closed exvept the pictorisi cues.

-~

1. Orthography. Ir this menuri we are using s_capital o {0] for tbe cound
2 8s in Engiish poughty [al%i]. & cspitei’e LE] for £ as ia Engiich ps:
[°E¢] . The symbois ng steand for Ln] end ngg and ngk for [ng] =nd [nkj
respectively. The gh and the gh represeni the same sounds these letters
represen’ in English. The student should comsult the Notes on FPhonology
for more information about the sounds of Krioc. '

2. Tope. In the wocabularies in each lesson and in the lexicox the ~cute
sccent is used to mark the syllable with the highest pitch in polysyiiebic
words. This does wot %ake rise or fall of pitch into accoun?t nee does 1%
agcount for mid tone or environmental:y conditiomed ch-nges in pitch comitours.
This marking is intended %o serve as reminder to the student where the-
kighest pitch is ou » polysyilabic word since it is often very different
from what students are accustomed toc hearing imn English,

Tone is often marked on words heving the higher pitch on the second
of two vowels, This mark also is simply = reminder and it often marks
phenomess which are not exactly phometirally similsr. Accurste mimicry
of the teacher will be of the greatest bemefit to the studen® in these crses.

The third use of the scubte accent is intended for the iencher. I,
for insbence, the tLeacher comss o the sentence,

A g0 bry =us
he might model it =s
L go 0%y sus (I will buy shoes.)
or
4 g8 b’y sus {1 went to buy shoes.)

. . 7o s ot
In such cases, we hoye marked the gd with =n nacute «cceni signifying th-~t
L0,

3% s, in %his cmce, a werb which is of » higher toue *h-n the future m-rker
£2
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The Lessons
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The problem of dBm pikip (the children) and dEm pikin (their child)
is hapdled in a similar mammer. We have tried to eiliminateeach possible
smbiguity in this memner. There is a drill on this problem in Unit III,
lesson 1 which teachers should comsult for further illustration of this
marking convention.

The lack of tone markings is a deficiency which limits the applica-
bility of this material to courses that utilize the talents of native speakers
of Krio or the Xrio tapes. Again the value of mastery of pronunciation is to
be smphasized.

| 3. Mords with latent R. There are eight words used in the lesscms which
have a final R only when they come before the word am (him, her, it). This
is not marked in any way in the lessons so they should be learned now.

afta am aftar an}

ansa am ans

bifo am {biforad

‘fala am [falaram]

£5 am [foram -
mEnba am {mEmba ram]

nia am niaram

to ~am toran|

This list is not complete for the language but only for the lessoms.

4o Nasals. Students and teachers should consult the section on nasals in

the Notes on Phonology for a general statement of what happens to final nasals.
We feel it is necessary to warn students here that a dependence on what we have
written rather than what he hears from the native speaker concerning final
nasals will result in non-Krio pronunciations of final nasals. The frequently
occuring words im and dEm are phonetically {j,n] and [@1] the majority of the
time. ‘

5. Nopn-Phopetic Symbols. We have provided a grammatical sketch which is
designed to give same information about the grammér of the language to those
who mey be interested, and to those who need at least some basic ideas about
the grammar. In the lessons, we have tried to avoid discussions of grammar
which serve usually to confuse the student if not the teacher. We have labled
the construction when they are drilled, with only the broadest terms so that
one will at least be aware of what has been covered and what has not. .-:

Therefore, you will find drills worked with NP, V, VP, Adj., ADV. and
other abbreviations. The student need not be concerned with the labels at all.
Other than NP means noun or noun phrase, verb phrase means verb or verb phrase.

6. Dislogue. The dialogues for each unit form one long dialogue which can, if
time allows be performed in complete form. The entire lesson 1s based on the
dialogue in vocebulary, grammar and subject material and should be mastered
for the most benefit in the rest of the lesson.
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7. Yocabulary. A vocabulary is placed before each section. Listed there
are the mew words that occur in that sectiomn.

8. Substitution Drills. Teachers and students should make themselves familiar
with the operation of the drills so that a minimum smount of time is spent

giving explanations.

It is our goal that every drilil be cyclical. That is, the teacher
should be able to repeat the drill until it is mastered without repeating the
model sentence. Pronouns should not be changed in the respomnses of these drills,
This means that when the teacher says i, for the purposes of the lessons, he is
excluding the class; he is referring to himself and some other group. The class
therefore responds with upa. When the teacher says una, presumably he is refer-
ring to the class and the class will respond with sri. This arbitrary convention
serves the purpose of giving the students practice with the you-—plural form ypa
and makes the students respond with the same pronoun.

Once a pattern of operating the drills is estsblished, little more than
"This is a subtitution drill" need be said to begin a drill. A procedure based
on the one used in the tapes is as follows: N

A, The teacher says the model sentence and the studants repeat
it until it is mastered.

B. The first cue is given and the students respond with the
model sentence. .

C. The next cue’ is given and the students substitute that cue
into the sentence in the appropria'be place.

D. The teacher repeats the drill until it is mastered.

9. mgai,ims, The teacher asks & question and gives the information that is to
" be included in the answer. Then the student answers the questirme These questions
are designed so that there is only one right answer so that the: drills may be used
with the entire class and i.ndividually. (sen Note on #5.) ' _

10. Comprehension Exercises. The teacher reads one or more statements.in Krio
and asks a question. The students then answer the quesiion. We have tried to

avoid using pronouns in the answers which do not occur in the questions. The
drills should be mastered as they stand; them the teacher may repeat the drills
asking the students to replace proper names with pronoums.

Note: Where the question 1is asked with certain promouns, we have established
the following convention:

________.Qu._e____Person in the Question ' Person in the Answer
}(I) | yu (you) -
wi (we) una (you plural)
yu {m‘;
una i
11. Irapsformation Drills. In same drills, the student is required to change

the form of the sentence. These drills are marked (Transformation). To save
a great deal of time, the teacher should simply model the first three or four Hems
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doing both the Ieacher and Student's sections. These drills, too, should be
mastered. Pronouns should not be changed in the answers in these drills.

12. Narration. The narrations in the early lessons are third person singular
versions of the dialogue and in the later lessons they are short folktales.
These narrations are to be read aloud a number of times by the teacher while
students try to understand what is being said. The clever teacher will msake
simple questions on the narrations and encourage the students to elaborate
$n their answers. The narrations are not intended to be used for repetition.

13. Pictorisl Cues. One or two pictures accompany each lesson. Following each
picture, theFe are a series of questions or statements in reference to the
picture. This is the only section of the daily lesson that the student needs
to see in class. The teacher should cover the questions encouraging variety
in the student's answers.

14. JIdioms. At the end of each lesson is a list of idioms or useful phrases.
The teacher should go over these with the students and use them at the begin—
ning and end of class :hen appropriate. T

15. Tests. Since the goal of the course at Indiana was mainly aural comprehen-

~sion, our tests were tests of aural camprehension. The tests, one for each unit,

‘. vary greatly in lemgth, difficulty, format and usefulness. We hsve included
them here for whatever value they might serve someone in the future. We have
also conducted individual oral tests. :

16, Upit Nigpe. This unit is arranged samewhat differemt than the rest. In-
cluded in each lesson are & number of questions which should be mastered by
each student.

17. Self Study. After a lesson has been campleted a useful device for review
*  and self-study can be made from a sheet of stiff paper cut in this manner.

N {

¥

|

- This sheet can then be moved down each page of drills, revealing first the
oue on the left and then the answer for that cue on the right when the
sheet is moved again.






UNIT I
Lesson One
Part I '
Ao Dislogue ¢ A frriendly mesting between squals. The language used in this

disiogus is tie style you would use with your classmates and other
equals, not with elders or those in positions of authority.

‘ecstulary
a I iE let's
aw how to go by way of
bo triend %ﬁ't strect
a that (adjc) W two
de resent tense us vhere
d here u%lo’ Waterloo (Streat)
%;g jown wEL  well
o do W we
$ria area @, yu
0 o go Juskf yourself
Q Jamd . market place
Ons awjudn? How are you?
jokos a vEl bo. I'm fine.
aw yusEf du' How are you?
50ns a ¥El, I'm fineo
usey yu ds §o?  Where are you going?
Jokos a8 ds go king jimi, I'n going to King Jimmy®s.
jons misE? de go (a erie de. I'm going in that direction.
usay yu de pzs? Vhich direction are you going?
Soko: a ds pas d0ng watslo trit. I'm going by way of Waterloo Streetd
1E wi tu goo letts go togethero
B. Crsmmar - Deills
Yocabulary
/
dEm they; them %f_ic Post Office
T he : mg sit down
kingswe a department store school
on hoze g town
e ot mmn = e
rod Pademba Road
lc de ¢« Verb 3 a ds go imi,
Tn gof% Jimmy®s.
Teachsr Students

a. idng jiwd a Oe go loing {fwi-
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2.

3

Co

1.

2

30

ko

So

‘60

b, postOfis

¢ kingawe

ds Ospitul

€0 siknl

£, on

go ting

he onm

de ¢ Verb 3
Teacher

a de E Ono

ao a

be 1

Co wi

do dEm

8o yw

Suestions with ysay : ueay yu do go
’ ere are

9.
1pragpge

§

Teacher

usay yu de go?
king jimi

usay yu de go?
on

usay yu de go?
skul -

usay yu de pas?

poetOfis.

kingzwe.
Ospitul,

you going?

dOng watalo trit

usay yu de pas?

dOng padtmba rod

usay yu de go?
0ng

§EEEEEES

b EYEYY
Segess
g

o
ke

a de i::as dOng watalo trit.

a ds paé dOng padBmba rod.

a de go tdne.

e



Students
30n de pas d0ng watalo trit.

adogoOspitulo
JOn de go bangko

Vocabula
i de go omo

Ogpitul
rehension Exercises

usay yu de go?
Part II

7.
Ao

abl de go omc
jOn de go skul,
abi de go omo
¥n de go bangk.

1%t Lt I

P
Sg B &% 0 @w
3

T RTHE MY

= w N1 ~

50n ds go om.

JOn de pas d0ng watalo trit.
wi de go Ospitul.

wi de go omo

wi de pas dOng padEmba rod.

30n de pas dOng watalo trit.

9o
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tEL
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Barration

Pictorial Cues

Bo

Co
1.

]
a

dEm tu de waka go dOng watalo trit.

JOn mit joko na tyit,
tu padi de tEl a du.
Joke de o kinoe %



Idiems

- An sppellation applied to either mals or femsle in friendly greeting.
It implies familiarity and is not used for eiders or those in positions

of suthority.

I8

g yu du? < How are you?

aw &i go de go? - How are things?

kasi no de pan g0d. -~ I'm fine,
aw yu fambul? - BHow is your family?

ﬂﬂsib&ko o 3olonge






Jon:

Jjokos

JOn:
Jokos

Jokos

A,

B.

i,

UNIT ORE

Lasscn Two

Dialoge

Vocabulary

to buy

beok
bookstora
future tense
to ki1l

t0 come out
man

me, my, I
10 know

no )

okE, 1E wi go,
na de nOmO yu de go?

n0, we a kOmOt de,
a £0 go tOngo

uspat na tOng yu de go?
& de go bukshap En kingswE.

na buk go kil yu.
mi de go bay sus,

Orayt bo,
Olmen no wetin i de pan.

- Grapmar - Drills

Vogabulary

to have
to eat
t goncsrt

%?

adm0 only
6E 00k05 811 ﬁght
Giman everyone
&1l right
pen upon
sus shoss
Bspht which part
we where
wétin what

Okay, 1let's goo
Is that the only place ycu are going?

No, when I leave there,
T have to go to town.

To what part of town are you going?
I'm going to the bookstore and Kingsway.

You are a book worn.
I'm going to buy shoes.

A1l right. man,
everyone knows his own businesso

o8 houss

sigerft cigarette
tabaka tobacco

fO + Verd 3 s fO t0ng.
T shﬁ? go to town,

Teacher

a fO go tOng.

a, . tOng
b, skul
8o Ospitul

Students

fO go Ospitul,
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2.

3.

ko

5

do bulmhap
e, b

fo wi

Bo a

EEt£0 ¢ Verb : & gEefO go tOmg.

I have to go to town.

Teachsr
a g& £0 go tOngo
&c 'ﬁOng
b. skul
€. Ospitul
d. Dbukshsp
e, 1
£fo wi
o &

Questions marked by intonation :

Teacher

Ju de go de?

ao ! dﬁ

bo bangk

¢, om

d, wi

e, dEnm

fo yu

Questions with na na de
Teacher

na de yu de go?

a, de

bo bangk

8o om

do postOfis

Students

gEifo £0 t0ng.

gBt£0 go skul,

gEth ge Osp‘ltulo
git £0 go bukshap,
i gEt fO go bukshap,
wi gEt £O go bukshap.:
a gEtf0 go bukshap.

ft oD e

yu de go de?
ire yon going there?

Students

de go?
Is it there you are going?

Students

Questionswith nOm0 (only) ¢ np&_de nOmO yu de go?

Are you only going there?

Teachsy
n2 de nOmO yu de go?
8o ds
bo bangk
o OM
do postOfis

Students

na de nCmC yu de go?
na bangk nOmC yu de go?
na om nOmO yu de go?

na postOfis nOmC yu de go?



8, wi na postOfis nOmO wi de go?

£fo om ne cm nlmd wil de go?
go ds ne ds nOmO wi de go?
ho yu e de nOmO yu de go?

Questions with uspat ¢ uspat _yu de_go?
hich part are you going to?

Teacher Students
uspat yu de go?
a, Jyu uspat yu de ge?
b, wi uspat wi de go?
8o 1 uspat i de ge?
d, dEm uspat dfm de g5.7
8, wok uspat dEm de wok?
f. pas uspat dim de pas=?
go 8o ugpat dEm de go?
Questions with uspst + RP s uspat ne tOn% yu de_go? '

Which part of -town are you going to?

Teacher Students
uspat n2 tOng yu de go?
8, yu uspat ne tOng yu de go?
b wi uspat na tOng wi de go?
o 1 uspat na tOng i de go?
do ¢BEm uspat na2 tOng dEm ds go?
e, wok uspat na tOng dEm de wok?
fo pas uspat ns tOng dEm de pas?
go g° uspat na ¥Ong dEm de go?
ho makit uspat' na makit dim de go?
1. 10ng uspat ne 4Ong dEm de go?
Future tenge ¢ na buk go ki :zgo

You are a book wWorm.
Teacher Students

na buk go kil yu.

2. buk na buk go kil yu.

b. wok na wok go kil yu.

¢, it na it go kil yu.

do buk n2 buk go kil yu.

8, s8igarEt na sigarBt go kil yu.
2, tabakm na tabake go kil yuo
Futuye tenss:s ¥i go bay buk.

Ws will buy a book.
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1

2,

3.

’Jo

5o

7o

Part

1.

Teacher

21 go bay buk,

a: wi

b. dEm

8o O8

d. it

e, sE

fo o8

B buk

h. bay

Questions

Teaghexr

yo de go tOng?.
n0, skul

yu go go skui?
n0, om

yu go go kOnsat?
n0, tOng

na de nOmO yu de go?
nO, tOng

na tOng nOmO yu de go?
nO, om

na om nOmC yu de go?
nQ;sku}

ne skul nOm0 yu de go?
n0, kOnsat

Iz

Comprehension Exercises

Teacher

& de go bukshap.

i de g0 om,

usay i de go?
de go bukshsp,

Students

wi go bay buk.

dEm
dEm
GEm
dEm

go bay buk,
g0 bay o8,
g0 bay ito
g0 BEI ito

dEmgosElNc

dEm
dEm

nQ,
n0,
nO,
10,

no,

go 8E]l buk,
go bdy buk,
Students

& de go skul,
a go go om,
a go go tOng,
& de go tOng.
a de go om,
& de go skul.

& de kOnsat,

Students

idsgoomo

dBm de go bukshep En kingswE.



3 i de go bukshap.
i ds go skul. . P
usay i de go? i de go duksh2p EZa skul.
ko yu go go tOng, .
i go go om,
usay yu go go? a go gt tOngo
8. 1 go go kOnsat,
yu go go om.
usay yu go go? a go g omo
6. 3jOn go go skul,
~ 50n go sEl os,
usay jOn go go? JOn g: go skul.
7o yu de go bukshsp
i de go kingswE.
usay yu de go? a ds go bukshap.
8, yu de go kingswEk,
wi de go omo
uspst n2 tOng yu de go? a d. go kings@o
B, Narxrration
Vocabulary
_ o D i
%E as, while 1Bk to 1ike
i any pas sk too much
Frlm from | say side pazt

as di tu padi dEm de waks, jOn ask joko if i de go Eni Oda say
pas. o king Jimi, Joko tEl am se we im kOmOt king Jimi 1 gk £0 go
bukshap En kingswE, JOn tE1l joko se joko 1Ek buk pas mek. En i se as
£0 insEf na sus im de go bay. ,
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Pictorial Cues

Joko 1Ek buk pas mak,
na buk go kil am,
joko de go skul,
wetin joko gEt3

Jjoko de go bukshap.
JCn de go bay sus,
bukshap gftbuk,

Sus de na wan Oda shap:



Idioms

pa buk go kil yu. < Books will be the death of you.
ORs You read too much.

Olman no wetin § de panc <= To sach his owmn,
a duo di). - Hello, (friend).

di je ge butu, - Things are bad,
*aw dEm fambul? - How is your family?

*Note: In lesson 1, section D, we had the expression % fambul, which refers to

the immediate family. The above expression refers to the axtended family,
an essential concept in west African social structure,






UNIT ONE

Lesson Thres

Part I
A, Dia1052
Vocabulary
amb ’g to cause trouble girl
8ksidint accident God
dpin to happen ka ear
ay0 proper name, short Jlan to learn
for Ayodele néting nothing
bad | bad naw now
bikOs because skns sense
da that (before a noun)si to see
dat that (4in place of 3inimé movie -
a noun) spid to speed
dis this ta to dwell (in a place)
Ep to help T%Os {00 mach
0 friend Ers to hear
yEstade yesterday
3On: ay0 tap dOng dis trit. Ayo 1lives on this street.
yu yEri wetin apin to am? Did you hear what happened to him?
Joko: n0, a si am yEstade. No, I saw him yesterday.
wetin apin? What happened?
3On: a yEri se I heard that
i En im gyal frEn gEt aksidEnt, he and his girl friend had an accident.
Jokos oo! dat nating nO du dEm Oh! Then Rothing happened to them
bikOs mi si dEm na sinima, because I saw them at the movies,
JOns nO, na god Ep dEm No, they were lucky
bikOs di lka ambOg bad. because the car was badly damaged,
Sokos éEm go lan 3Ens naw, They will learn some sensé i,
ay0 kin spid tumOs. Ayo speeds too much.
B Grammar - Drills

B
negk to drink

Vocabulary
mOn{ monsy
pikin child
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fag.a to follow :-_-‘ih{ to know a faci, and to
to remember A know & persor.
mendé Mende o to talk
wan: to want

1. NP + Verb + NP {Past) : ayo si am yistade,
Iyo saw it yssterday,

Teacher Students
ay0 si am yEstade.
a, si ay0 g1 am yEstade,
b, yEri ay) ;Eri am yEstsde,
c. mi ay) yEri mi yEstade.
d, mit a;0 mit mi yEsiade,
€, anm a0 mit am yFstade,
f. si a;0 si am yEstade,
g. Ep &0 Ep am yEstaie,

2 ma_+ NP + Verb + VP (Past) ::a gOd Ep dBm.
(+d helped tiem. (They were lucky.)

Teacher Sindents
na ggd & dEm,
&8, gO(l n gOd % d-“hlo
bo im ne i.m Ep d:h9
co wi ne wi Ep Fm,
d, ay0 n ay0 Ep dEm,
e, abi n abi Ep ¢Em,
fo jon ¢ jO'n Ep C?-Eﬂo
go &i ra2 jOn si <Em,
ho yEri 12 30n yEr:. dEm.
i. Ep ra jOn Ep dEm,

30 NP_+ Verb + Adv : di ka ambOg bad.
The car is badl- damaged,

Teacher Students

di ka ambOg bad.

a, di ks i1 ka ambOg bad, (is damaged)

b, dis man dis man ambOg bad., (troublesome)
c. dis pikin d:s pikin ambOg bad,

d. dis dOg dis dOg ambog bad,

e, wi d0g wi d0g ambOg bad,

£f. wi pikin wi. pikin ambOg bad.

go wila wi ka ambOg bad,



Lo Customary Action, kin + Verb : ay0 kin spid tumOs.

Teacher

ay0 kin spid tumOs.

a, Spid
b, it

€, driﬂgk
do t0k

6, wok
£, i

go wi

h [} dm

i ayO

Co Questions

1. usay yu si dEm?
sinima

2. usay yu mit dEm?
/ tOng

3. usay yu yEri dEm?
skul

L. usay yu si am?
tOng

5. usay yu mit am?
sinima

Part II

A, Comprehension Exercises

mista

shag
Teacher

1. Jon go skul,
usay jOn go?

2, jOn go skul,
JOn go go om.
usay jOn go go?

Ayo speeds too much,
Students

ay0 kin spid tumOs,
ay0 kin it tumOs,
ay0 kin dringk tumOs,.
ay0 kin %Ok tumOs,
ay0 kin wok tumOs.

i kin wok tumOs.

wi kin wok tumOs,.
dEm kin wok tumOs,
ay0 kin wok tumOs,

a si dfm na sinima,
a mit dEm na tOng.
a yEri dEm na skul.
a si am na t0ng,

a mit am na sinima,

Vocabulary

Students

JOn go skul,

jOn go go om,



3. abi go tOng.
abi go go kOnsat,
usay abi go go? abi go go kOnsat,

h. mista koroma go om,
joko go skul,
usay mista koroma go? mista koroma go om.

5. JjOn kin spid tumOs,
jon go go om,
usay jOn go go? 30n go go om.

6o ayO tap dOng dis trit.
30n pas dOng dis trit.

usay ay0 tap? ay0 tap dOng dis trit,
7. wi si dEm,

wi si am na skul,

usay wi si am? wi si am na skul,

8. wi yEri jom.
dEm si jOn na tOng.
usay dEm 8i j0n? dEm si jOn na tOng.

9. wi kin wok tumO_so
wi de wok na tOng.
usay wi de wok? wi de wok na tOng,

10, dEm de bay..Mo.
dEm de bay sus na shap.

usay dEm de bay sus? dEm de bay sus na shap,
B, Narration
Vocabulary
insay inside mfkspan  to be involved with or in.
vin evening motoka sutomobile
Es Jis  Just naim then, thersfore
h~  seratch nlo negative of na
iy 1ittle Tich to arrive, to resch
Tuk to look at wit with

we dEm rich dOng di trit, jOn tEl joko se wan im padi we nem ay0
gEt aksidEnt wit motoka, jOn se nOto ay0 im wan bin de insay di motoka
bikOs im gyal frEn insEf miks pan di aksidEnt. joko $El jOn se, i nO luk 1Fk
se na bad aksidEnt bikOs 1 si ay0 En im gyal frEn na sinima, 36:: se ivin
we di ka ambOg bad ay0 En im gyal frEn JEs gEt 1111 krach, #aim joko se
ay0 insEf tu 1Ek f0 spid,



C. Pictorial Cues

1.

ay0 1Ek £0 spid tumOs.
ay0 gEt motoka aksidEnt.

di ka ambOg bad,

ay0O §Es gBt 1114 krach,
im En im gysl frEn de go sinima.
joko si dEm de.

:.:ha =




1

2,
30
Lo
56

Tdioms

dat nating nO du dEm, - Nothing happensd to them,
OR: It dids't barm them seriously,

na g0d Ep dBm. <~ They were lucky. (It was God who helped them.)
wi de fOdOm grap, - Things are not so good.
naim dat, gud 10k 0o, = Well, good luck.

wi go si wan fayn de. -~ See you around,’



Jokos

Jokos

Jjokos

UNIT ONE
lesson four
Part I
A. Dialogus
Vocab
bot | about, but
Entt =ince
n0 very soon

leave

B
next

JOns Enti yu de go dOng king jimi,

a go gBtfO 1Ef yu jisnO.

tEl ms wantBnm.
yu de go da kOnsat nEks wik?

jOns mi n0 no nating bOt Eni kOnsat.

us kOnsat dat?

bo, frOm aw 10ng we Olman
de t0k bOt dis kOnsat?

5Ons o! da wan de?

a gBt tikit £0 'am
yu wan . go wit mi?

wi go t0k bOt dat tumara.
Bo Grammar - Drills

Vocab
dina dinner
Eta letter

=45=

tfkit ticket
Tumdra tomorrow
wvantkm  at once
__i'ﬁ week

us which, what

Since you are going to King Jimmy's,
I'm going to have to leave you now.

Tell me right now _
Are you going to that concert next week?

I don't knowwa"nything about any concert.
Which concert is that?

Friend, how long has everyone
been talking about this concert?

Ohé that one?
I have a ticket for it.
Do you want to go with me?

We'll talk about that tomorrow.

0sE ' a proper name
ddat who

1. Future (go) ¢ gkt + f0 + Verb: 2 go g8+ £0 1Ef yu Jisn0
ve ave you very soon

Teacher
a go gkt fO 1Ef yu jisnO
&, 1Ef yu
- be go om
c. 1Ef dEm
do go skul
e. it dina
f.. go tOng

8o fala am

Students

a go gkt £0 1Ef yu jisnO.
a go gkt O go om jisnO.
a go git £O 1Ef dBm jisnO.
a go gkt £O go skul jisnO.
a go gkt £O it dina jisnO.
a go gBt £O go tOng JisnO.
a go gkt fO fala am jisnO.



2,

r//

3.

ho

C.

2.

Questions with udat (who):

Teacher
udat de go om?
&o om
bs skul
€. tOng
do om
e. de

<Ub=

udat dejo om?

who 18 going home?

Students

udat de go om?
udat de go skul?

wdat de go de?

Et tikit £fO am.

Present (no marker): a
T Eﬂve a ticket for it.

Teacher
a gkt tikit £0 -am.
a. tikit
be wOni
co 1
d, buk
e, 1Eta
fg a8

Present (no marker) s

Teacher

Ju wan go wit me?

a, mi
be wi
Co am
de it
e, wok
£, go

" pdat gBt £0 go om?

na abi

udat gkt £0 it dina?
na joko

Students

gEt tikit £O am. (for it)

gEt mOni £0:am. -

gBt mOni £0'am.

Et buk £0 ‘am. (for him/her)
gEt 1Eta £0 ‘am,

gEt 1Eta fO0 ‘am.

0 b bt 0
)

0 wit mi?

g‘_ﬂ.&_w_.
0 you want to go with me?

Students

na abi gkt fO go om.

na joko gEt £0 it dina.



<i7=

Lo udat go go skul ,
na OsE na O0sE go go skul.

So uwdat 8l mi? .
na abi na abi si yu.

6. udat yEri di dOg?
nz jOn na jOn yEri di dOg.

Part II
A, Corprehengsion Exercises

Teacher Students

1. OsE nO no nating b0t da kOnsat.
abi nO no nating b0t da sinima.
udat n0 no nating bOt da konsat? na OsE n0 no nating b0t da dOnsat.

2, abi wan go wit mi.
jOn wan go wit am, :
udat wan go wit mi? na zbi wan go wit yu.

3. mista koroma gEttikit fO am,
joko gEtmOni £O anm.
udat gEtmOni fO am? na joko gF mOni £fO -am.

Lo JOn go om.
abi gEtfO go om. _
udat gk fO go om? na abi gkt £O go om.

S, abi gk fO go tOng.
Joko go tOng yEstade.
udat go tOng yEstade? na joko go tOng yEstade.

6o 3On %o t0k b0t dat tumara.
dEm tOk bOt dat yEstade.

udat go tOk b0t dat tumara? na jon go tOk b0t dat tumara.
Bo Narration
Yocabulary
a’nsa t0 answer rokEL ri/va bOys Rokel River Boys
/ to happen, take place; to be se to say
bIfo before tek to take
Ted? to be ready

as joko En jOn de rEdi fO 1Ef; joko ask jOn bOt wan kOnsat we go bi nEks wik,
JOn se i nO mEmba nating bOt Eni kOnsat. we jOko tEl jOn se na dEm rokEl riva bOys
dEm kOnsat; jOn mEmba se im gEt tikit fO ‘am. dEn i ask joko if joko go 1Ek fO go
wit am. Joko nO ansa- am. Bifo dat i tEl jOn se dEm go tOk bOt dat tumara.



Co Bictsrisl Cues =}j8=

joko tE1 jOn se tEm de go.
dEm de rEdi fO 1Ef,

JOn go go bay sus.

Jjoko go go bukshap.



<L9=

joko tF1l jOn bOt wan kOnsat.

na dEm rokFl riva b0ys dEm kOnsat.
30n ask joko fO go wit am.

joko nC ansa am

jOn gc ask abi fO go wit am.



-

D,

1
2,
3.

k.
Se
6.

Idioms

=50=

Of thoee verbs listed which do not take de to form the present,
(ggg/ sabi, etco); the following have the specizl meaning with de,

a de glmared.

a de mEmba an.

I'm going to take part in a wedding,
I'm trying to think of it.

IrOm aw 10ng we Olman de tOk bOt dis kOnmsat?

aw di b0di?
a de go saful saful.
mek bEtE fala yu.

Everyone has been talking about this
concert for & long time

How are you?
I'm taking things slowly.
CGood luck.



2.

3

4o

Teacher
usay yu de go?
8o ya
bo pas
Co i
do 31m
Q@0 wi
£o wok
€o dEm
ho go
Teacheyr
a de go kOnsat
a2, kOnsat
b. sinima
Co i
de yu
e. postofis
b % a
roache;
a8 £0
8o tOng
bo sinima
c. makit
do om
8o skul
Teacher
& men go si yu

&0 si

b yEi

Ce unan
pikin
man

Go

UNIT I

Lesson Five
Review

Students

usay yu de go?
usay yu de pas?
usay i de ms?
usay i de sidOm?
usay wi de sidOm?
usey wi de wok?
usay dEm de wok?
usay dfm de go?

Students

T
th

|
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33333
B383%%
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§

BE
83

n
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A~

Se

7.

8.

Teachey
dEm yEri ud YEatade.
R0 Wi
bs &l
Co m
ds FEri
o una
Teacher
wi kdn €0k tumls
3o m
[ driﬂgk
Co dEm
ds wok
S0 $0k
£ a
go una
he spid
i, wi
Teachar
i ds go ‘%,Ong tide.
8. tide
bo  tumara
€. yEstede
do  tumara
[ 1Y ﬁdﬁ
¥, yFkstade
g2 tide
he tumara
1. yBstade
jo ticds
ko tunmsre
1, yRstade
n, tumara
Teacher
dEm go gEt £0 shul.
ao go skul
bo go om
. € go tOng
d> 1Ef yu
G it dina

@52&

Students

dBm yEri wi yEstede.
dim si wi yEstade.
dim &l mi yBstade,
dEm yEri mi yEstade.
dBr yEri una yEstade.

Students



9

10,

13,

.

15,

16

17,

18.

19,

22,

23,

24

25,

Teacher

udat go skul}
na jOn

usay di men go?
om

udat go go skul tumare?
na abd

usay yu si am?
sinime

uspat yu go go?
king 3im

usay yu si abi?
tOng

usay joko de bay sus?
shap

udat go tOng?
na jon

uspat ne tOng yu ds go?
king jimi

usay OsE gc yEstade?
skul

usay dEm mit una?
tong

JOn go om.
usay jon go?

3On go go skul tumara.
usay jOn go go tumara ?

abi go king Jimi,
08E go go de tumara.

usay abi go?

JjOn kin spid tumbs.
03E kin dringk tumOs.
udat kin spid tumOs?

i go go kOnsat.
yu go go omo
usay yu ge ge?

jOn go go skul.
JOn go. 3El im o5
ussy jOn go go?

=53=

Students
na jOn go ekul.
di man go om.
na abi go go skul tumara.
a si am na sinima.
& go go idng Jimi.
a 8i abi n2 tOng.
jokodebay_gmsnashapo
na jOn go tOng.
a de go king Jimi.
OsE go skul yEstade.
dim mit wi na ~tOng.
50n go on.

JOn go go skul tumara.
abi go king Jimi.

5on Kin spid tumOs.

& go go omo

3mg°g°’kulo



26,

28,

27,

30,

32,

Students

a de go bukshap,

2 de go kingswe.

&y0 tep dOng dis trit.
ung si am na skul.
dmsijt)n;'wago
una de wok na tOng.

dEm de bay sus na shap,



Sample Aural Comprehengion Test

UNIT I

Teacher’s Oral Part

Instructions: The instructor will read ons or more statements. You are

1.

3o

Lo

50

to circle the corrsct answer a;, b, or ¢,

The ingtructor

w111 not read any of the answers, ,

abi si jOn yEstade.
udat si jOn yEstade?

di man de go bangk.
usay di man de go?

i gEt £O go tOng tumara.
usay i gBt fO go?

di dOg 1Ek di pikin.
jOn go tOng yLstade,
abi bay sus.

di pikin 1Ek di dOg.
udst di dOg 1Ek?

abi go gkt £O it fufu,
abi n0 1Pk fufu.

abi 1Ek bongga.

udat nO 1Ek fufu?

6.

7o

8a

9s

10,

Answer the following with the best answer:

i,

12,

13,

abi si jOn.
udat abi si?

di man go bangk.
i bay buk ds.
usay di man go?

wi bay buk na bukshap.
wi bay dis buk de,

WE,‘G:A}/ buk 7

di pikin Ep di dOg.

di d0g iEk di pikin.

di pikin tap dOng dis trit,
usay 41 pikin tap?

15,

16,

17,

30n go de wit mi,
mi padi go de.
udat go de wit mi?

40n gBt 1Eta fO abi.
abi gEt 1Eta £0 3jOn?

jOn gEt 08,
joko gBt mOni,
udat gEt 03?7 -

jOn go bukshap,

i go sinima yEstade,

i go go pestOfis tumara,
usay jOn go?

dEm gEt £O go om.
dFm gEt buk na os,
wi gBt £0 3t dina,
usay dEm gEt buk?

wi go go tOng.
di man go go omo
usay wi go go?

di uman de Ep di man,
udat di uman de Ep?

joko pas dOng watalo trit.
usay jOn pas?






Instructionss

URIT I

! Student Answer Sheei

The instructor will read one or more statements,
are to circle the correct answer, 2, t; or e,

You
The

instructor will not read any of the answers,

1.2. &bi si 0sE yEstads, 6.8, mna 30n go wit mi.
b na abi si jOn yEstads. b, na mi padi.
. €. bl sj mi yEatade. g, mna jOn go da wit mi.
2.8, di man de go bangks 7.8, n0, abi gc 1Bf jOn.
b. di man go bangko b, n0, jOn gEt 1Eta £0 abi.
¢. d4i man go tOng. e, ¥EBs, abi gEt 1Eta fC jOn,.
3.2. & gBt £O go tOng. 8.2, mi,
b, wi gEt £fO tOngo b. na jOn gEt os.
¢. 1 gkt fO go tOng. &o na joko gEt mOni.
Lic.a. ma di pikin. 9.8, jOn gc sinime,
b na abi, b, 3On go bukshap,
¢, na jOn. 8o 3JOm go go postOfis,
;oae na abi., 10030 wi gEt bouko
b, abi n0 ].Ek it b. na dEm gEt 0SS,
co fufu 1Ek abi, 8o dEm gEt buk na oS,
Instructions: Answer the following with the best answer,
llcap na jOR 15030 on
bo dEm bo ds
Co im Co tOng
12.a, na bangk 16.a,  na di man.
b, fO buk bo na di uman,
¢, £0 bay buk c, di pikin
13.8, na de 17.8c 30n de pas dOng watalo trii.
b, wi bay buk b. 30n pas dOng watalo trit,
¢. Wi bay dis ¢. JOn de pas de,
1L.a, dis trit
b, wit di &0g
¢, d0ng dis tzrit






~

Ingtructions:

1.

3.

Lo

55

7o

senténces,
{spoken or written} a go na makit,

a, I'm going to the marketi.
bo I shall go to that market.
¢, I went to the market.

d, I have gone to the markei.

usay i de pas?

8, Where did he pass?

b, When is he passing?

¢o Which way is he going?
d, When will he go?

na it ge kil yuo

a, It's going to kill you.

bo Youfre going to kill it.

¢. Too much sating is bad for youo

d. You will go and kill your appetite.

agEtDSO

2, I have to get a horse,
bo I have a horse,
¢, I have to get & heuse,
do I have a house.

uspat na tOng dEm de go?

a, Which part of the town did they go to?
b Whose town will they go to?

¢, Which part of town are they going to?

d. To whose part of the town have they gone?

aw yu du?

a2, How do you do?

b. How are your friends?
¢. How do you do it?

d, How are you doing it?

i gEt aksidEnt.

a, She had an accident.

b. He gets accidenis.

¢. They have to get an aceident.
d. It got an accident.

~~~~~

Mark the best English equivalent of each of the following



.

9o

10,

abi tap dOng da rod de,

a, Abi stopped along the road,
bo Abi is down the road,

Co Abi tappsd along that road.
d. Abi lives on that road.

wi de wok na bangk,

8, We can walk to the bank.

b, We work in & bank.

¢, Welre going to walk into 2 bank.

d, We can work after we leave the hank.

we 1 kOmOt de gkt £0 go bay buk.

a, When I come out, I have to get a book for him.

b, When he comes out of there; he has to buy a book,

¢. When she gets out of there, she will get to buy 2 book.
d. When I come eut, they will get to buy me a book.



UNIT II

Lesson One
Part I
A, Dialogue :
bargaining situations.
' Vocabulary
bif meat, animal flesh;
animal
bé a species of fish
lﬁﬁ, 1Ek 1ike, such as
n palm oil
E  pepper
pifhti  pleniy .
- abis wetin yu de go bay?
jokos & git plEnti ting £0 bay.
abi: 1EXE wetin so?
Jokos 1Ek fufu, rEs, pamayn, En bongge.
_ wetin yu de go bay?
sbi:  mi pikin dEm sik,
80 a ds go bay fish £0 mek pEpE sup.
Jokos na dat nOmO yu de bay?
abi: yEs, usay yu de pas?
Jokos a de pashabif makit,
usay yu de pas?
abi: mi de go dOng say to fish mekit.
j°k°= Oramﬁ "'gor:_;..i?
abis mekes ya.
B, Orammar - Drills

Vocabulary
“fayn  fine, well
2B
cow
Tk cook

The dialogues in this iesson concern the marketplace and

ks rice
sik sick

8o 8o, thus
sup Soup

tin thing
i yes

What are you going to buy?

" T have lots of things to buy,

Like what?

Fufu, rice, palm oil and bonga.
What are you going to buy?

My children are sick.
So I'm going to buy fish to make soup.

Is that all you’re buying?
Yes. Which way are you going?

I'm going by the meat market,
Which way are you going?

Tim going towards the fish market.

Al11 right, See you later,

GOOdﬂbyeo

rid read

Wman wmar(t |
¥na you (plural)
vEr wear



TN

.2°

30

Questiors vith weiin {what) :
Renshaz

uebin yu de go bay?

2. de go bay

B de it

Co goknk

d., de go bday

e, de rid

£f. go wEr

Possescive Pronouns {(and di)

e,
S

e o’

g8 go bay¥
ou going o buy?

&
E’

fapdspen

weatin yu de go bay?
wetin yu de ii?
watin yu go kuk?
watin yu de go bay?
wetin yu de rid?
sotin yu go wEr?

mi pikin fayn,

Tsacher
»ri Bikin fam= )
a, mni
. bo i’ﬂ
o ¥Wi
do @N
8, got
£fo unma
g Ju
he os
i. di
je pikin
ko mi

Peasessive Pronouns (and di) + Houn + Plural :

My chiid is nice.

Students

mi pikin Tayn,
im pikin fayn,
wi pikin feyr.
dfm pikin fayn,
dEm got fayn.
una gob fayn,

‘yu got fayn,

yu ¢s fayn.
di os fayno
di pikin fayn,
mi pikin fayn,

mi pikin dEm fayn.

Teachar

mi pikin dEm fayn.

&, pikin
b ym

¢. buk
do im

g, di

£f. wi

8o law
he im

. mi

My children are nice:
Students

pikin [15.] fayn,
pikin dBm feyn,
buk dEm fayn,
buk dBm fayn,
3 buk dEm fayns
buk dEm fayno
kew &Em faym.
kaw dEm fa-yno
i kaw dEm fayn.

B E-“.‘-‘»E."’E"é'é B



g

Lo Plurals : di pikin dEm sik.
The chi

C.

d, a s8i di uman,
8, 1 go rid di buk,
L, igo sEl im buk.

Questions
(The instructor will make a statement.

[1dren are sick,

Fil=

Students
PLURAL
di pikin dEm sik.

mi padi dEm go go ne makit,
di man dEm de 1% rBs,

One student will changs the

statement into a question with wetin and another student will answer

the question,)
Teacher
1. 4 go bay rEs, As
B
2, a ds kuk sup. Az
B:
3. dEm tEl dEm kOmpin a du. g:
ho Idngjimi na wan big makit, ga
%
5, i de sEl fufu, A
B:
Part II ‘
A, Comprehension Exercises
Vocalmlag
ol old
30n some
t trader, merchant

Students

wetin 1 go bay?
i go bay rEs.

wetin yu de kuk?
a de kuk sup.

wetin dEm tEl dEm kOmpin?.
dEm tE1 dEm kOwpin & dn.

wetin na king Jimi?
king jimi na wan big makit,

wetin i de sE1?
3§ de sEl1 fulu.



fae?

2.

3o

ko

5s

6o

7o

8,

9o

feacher

abi d¢ go bay rfis.
jeko da go bay pamayn.

wativ &bl ds go bay?

Jjoke de go bay bongga.
Jeko cde go king jimi.

usay joko de go?

OsE go bay fish,
OsE bay bengga.

wstin OSE go bay?

OsE ge na makit,
Jjoko go ma nsngk.

uspat na tOng OsE go?

di makituman de sE1 fish,
Joko go bay sOm £ish,

wstin 4! mekituman ds sE1?

joke bay rEs yEstads,
i go bay pamayn tumara,

wetin joko bay yEstads?

di wman fayn.
di uman na makituman,

usay di uman de sf}?

di ren ng treda,
dfn de sE1 fish,

n2 udat de sEl fish?

di pikin pas dOng watalo trit.
di pikin sik.

na udst sik?

Students
abi de go bey rEs,

Jjoko de go king jimi.

OsE go bay fish,

OsE go na mm‘%o

di makituman de sEL fish.

joko bay rEs yEstade,

di uman de sF{: na makit.

n& dEm de sEl fish,

ra di pikin sik.



o
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10c di umen silk,
di pikin fayn.

ma udat faym? ne di pikin fayn.

11, wan ran it rBs.
di 288 man 3t fufn.

na udat it fufu? . npa di 0da man it fulu,
126 di oamén knk Snpo

di um3n ol,

ra udat kuk sup? na di uman kuk sup,

15, wi tEl1 wi kCmpin a du.
wetin wi tB1 wi kOmpin? una tF1 una ¥Ompin a duo

i, abi bay plEnti ting.
abi go bay dEm na makit,

watin sbi bay? abi bey plEnti ting.

B, Narration

VYocab
/

bo a town in the kOntri country

Southwestern Province  Opiayn  the inland provinces of

of Sierra Lsone , Sierra le=one
bOku mach pijBhun  a town approximately L0 miles
distrik district P south of Bo

nat ground nut salon Siarra Leone

Efe  caseva £3nqk01{11 & district occupying the

csenier of Sierra Leox;e

- we abi mit joko i ask am wetin i de go Lay, Joko 1Bl am se i de go bay
pi®nti ting. 1 se i de go bay fufu, s, pamsyn En bongga. 12 de abi insEf
%F1 am S8 i de go bay £ish £0 mek pEpE sup fO im pikin dEm we sik. dEn abi ask
joko usey i de pas. neim joko tEl am se i de pas n2 bif makit. abi tEl jocko se im
de go dOng s2y na fish makit., dEn joko $£1 abi se 1 de goo ;

dEm malkdt na salon gB%t bOkm ting £O bay En sEi, na imsads dEm :
de tek mek di fofu we dEm de SEl, n2 mende kOntri gB% bOka kasada., sOm pap
Gi rEs we dBm do sF1 de kOmOt Oplgm o sOm pan di pamayn we dBw ds sEl de kOmOt
bo say. pEpE kin k(mOt pujEbun En tongk0lili @istrik. bOku gramat de .
kOO0t na nOdan prOvins.
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kd
dEn makit na Salon gE% plEnti ting.
di makit gt fufu we dEm mek wit kasada,
rEs de na di makit £0 sEi,
dEm de sEl pamsyn.
wetin dEm mek wit kasada?
vsay dEm ds sBEl1 fufu?

i




(GrRANAT

rEs we dEm ds sEl de k0m0t
de kOmOt o
fish dg kOmCt

kasada we GEm de tek msk fufu ds kOmOt

usay fritOng de?
usay bo de?

=]
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Idioms
mekes ya, - Goodebyeo
e mekes o. - (ood-hys. {response)

2 de mek b0di izi. = I'm relaxing. OR: I'm taking it essy,

wi n0 miks pan fOmful, - Welrs here for ssrious business.
OR: let's net fool around,

yu de fela makaia mi. - TYou're mocking me.
OR: You are mimicking ms.
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UNIT II

Lasson Two

Part I
. Dizlogus
b basket, small hande
B size busket.
bOL ball
da expensive, dear,
_ pracicus.
dray dry, thin.
2 an exclamation
gl to give
£%0  money
mama’ mother
8 how Banys how moech
okos m0s £6 yu dray b0l fufu?
mekit~ . siks £0 pBrd.
tZmans
Jokes aw i dia sef yu 10 ge mak am
tEn f0 pE4?
m=Ko o mems, migEf, a bay am da;
‘ B0t tek am £0 stvin £0 pEnl.
joko: Orayt, gi mi tzOpins yomo
makKe ne tx0pEne yon nimd yu want?
Jjokos yE88, na twOpins yon £fO mi En
m pikin,
mak . bring yu blay, 1E a put am.
joko: $Engk yso vk &t ¥p0O.

«aé?u:\-

penny
to put
seven
gix
to take
thanks
ton
three penge
1) here:
' 2) a polite particls;
often suffixed to exprassions

such as mekes, tBagk, du.
yor. wrth.

How much for your dry ball fufu?

R

They're Bix for a pemmy.

Why so expemnsive? Won‘i you make it
ten for a pemmy?

Well mami, they cost me e lot,

but I'11 let you have them fer

seven for 2 penny.

A1l rights give me three pence worth.
You only want three pence worth?

Yes, thres pence worth for me srd
my child.

Give ms your basket and let me put
then insids,

Thanks. Hsre’s the monsy.
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Do
Co
MO
o
£o
go
ho
ie

2

Ko
be
Co
do
€o
2o
8o
e
is

3.

o
be
Co
do
8o

3

Vorshand T
h;“?v _.“.& :.:"

¥+

b@imﬁ banana
03 chicken
arop to pab up

Oals 20 + NP 1 s £U ye

Teachey
VREDSICATINENEN

Om0s fO _yu dray b0l fufu?

yu dray b0l fufu
&3 buk

di banana dEm

di wiit dim

Fu Eg

Gl kassds

di Orinch dEm
im £01 dEm

yu figh

won'tt meke it ten

~ w dray 01 fuful
How wmach fop gouy ﬁ Tall fufu?

n:mzsu}. pencii
pizgas  palava saucs; 2 samnce made
. oi greons, masb, figh sic.
wala waher
-
Students

Om0s £0 yu dray b0l fufu?
Or0s f£0 4i buk?

Ceds £0 di bansne dEm?
CmOs £0 di tikit dEwm?
CmCs £0 yu rFs?

Om0s £0 &i kasada?

OmOs £0 di Orinch dEa?
0z=0s £0 im £01 ¢&Em?

Omls £C yu £ish?

P +n0 + VP ¢ nOgem@kamtm'ngHui?
' -gr-apmm?

(ﬁransgormai‘.ion} ou
Teacher

dm wake new,
ge bay rEs tumara.

Roguestss 1ol yu blay.
Ve me your basket.

Teacher
sria il v M"
yu blay
di buk dBm
yu buk
dl wata
buk

Students

, de waka naw,
2 n0 go bay rEs tumara.
Joko nO mit am yEstade.

~
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Zzacher Spudonts
2. pge
go 1E & go.
sidlm 1E vi &idOm.
grag 1B wi grap.
£o wit am 1€ wi go wit am.
go om 1E vl go om.
1iE 2 put am.
i3t me put it.
Teachsy Students
iE a put am.
put am 1E a put am.
tek am iE g tek am.
rid yu buk 18 2 rid yu buk.
gi am yu buk iE a gi am yu buk,
it di plasas 1F & it di plasas.
3L wi ¢ zmo
Tot's pu:E i€
Isacher Students
1E wi put am.
wi 1E wi put ameo
i 1E i put am.
a iE a put am.
dEm 1E diEm pub em.
i 1E i put am.
m txOpkns
ve ms g penes worth.
Teachar Studente.
g mi txOpEns yom.
$rCpEns yon gl mi trDpEns yon.
di buk gi m d s
éi pEknsul gi mi & pEnsul,
wi gl wi di pinsul.
di pErd- dfr gl wi & pExi dEm.
dBm gl dEm 41 pEni diEm.
di k0pO gi dEm 4% kOpQ.
di buk gi dEm di buk.
mi gimi di buk.



Ce.
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ko

Xongher
wetin & IO baring?
bok

wetin una £C bring?
-

wetin a £0 bay?
di Orinch dEm

webtin & £O tek?
tlay

Paxy: 1T

A.

1,
2o
3e

ko

Comprehension Exercises

Vucabulﬁ

Os horse
cat

%%E g shilling

Teacher

joko gi dEm di buke
2bi gi dEm di tikit.
na udat gi dBm di tikis?

i gi 4% man sCm plasas,
i gi di uman sOm fufu,
wedin i gi di uman?

jOn go sho joko im oS,
jOn g0 sho mi im os,
wetin jOn go sho mi?

wi go gi di pikin dBm di sup,
wi go gi di pus dEm di wata,
wetin wi go gi di pikin dEm?

Stadants

yu £0 dbring yu buk,

wi £0 bring wi ke,

44 £0 bay di Orinch dFm,

yu fO tek yu blay.

sho %o show; to introduce
satasdy river

Students

na abi gi dEm di tikit,

i gi di uman sOm fufu,.

Jjon go sho yu im os,

una go gi di pikin dfm di sup,



Teachey Stuaente
- 53 AP R TP e TR T O IS
5s & man g wi wlpbas.
aye zi @i wenm shiling.
e wdadb gl wi txOpins. na ¢i man gl w trlp¥ms.

A~

o

miete kovema shw 1 im ¥a.

205 sho w8 Im o€,

wetin nfava xorysa gho rd? mista keroma zio v im ki
T 45 man go gi em ii.

45 uman go gi am it
wetin dEm go gi am? dfm go gl am 1t.

mtinggidimndm‘! una gi di man dfm granzt En pameyn.
9. &bl go gi

udzt go gl wi granat sup? na ay0 go gi wi gramat sup.
i0. i go sho dim di watssay.

igosho wi i Ong.
wetin 1 go sho dEm? 1 go sho dEm 4l wetasgy.

B, HNarrsiion

Yocabulary
baskft  baske: mamnta’  a small town in the
ERay  a scarf tied around northern prevince.
the head. nflcsnaks  miscellaneous items,
% to egree. , odds and ends.,
an |, then rafia rafia
kabaslOt a big gowm worn only 7atan ratian
' by the older Krio women shuky 2 kind of (baskes)
lapd a loome siirt like a % a town S-E of Frestown.
saxri sutkes suitecase.
wétman white msn.

joko ask di makituman OmOs i de sEl im fufu., di mskitumdn se na siks {0
pPri. Naim joko se 3 dia En ask if i 00 go gi am sEvin {0 pEni. i melkituman
gri b0t 1 Bl joko es insFf bay am dla. naim joko ask £O trOpEme yome naim &
maicd tuman put am na joko im blay. joko pe am En tEl am $Engk! .

tu say de na salon we dFm de mek blku fayn blay. mamunta %2 n0dan prOvins
n2 wan ples Bn songgo na Oda pless dEn de mek sOm pan di baskit dim wit wafis,
g0m wit reten, En sOm wi%t ken. pan dFm blay shuku blay fayn pas 0l. Bifo dim
wetman bring sutires, dEm umsn bin de put dRe Klos =~ dEm lape; dEm Ediay, dfm
kabas10t; En O} dEm niksnsks na shuku blay.
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fufu

dray Lol

Ny o

Plctori

Kasada

s

nz kasada dFm de gk mek frfu.

OmOs fufu Jjoko bay?

ueay di mekituman put &i dray b0l fufe?
Omos fufu joko bay fO pEni?



Do
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Idiome

mi bELE bin ds at mio

WM‘M

=T3<

shuku blay £fayn pas Ol dEm blay.
wetin dfm uman bir de put na shulm blay?
dfEm kin mek sOm bley wit

s0n vit En e0n Wit

S

I hsd a stomach ache.

I*1l come, Cod willing,







UNIT IT
Lesson Three
Pavt I
Ao Dialogg
Voeabulary
23é exclamation ussd
. in bargaining context
bunya 1ittle extra addsd %o
, purchase
kOstamEnt customer
abis Om0s £O0 yu fish?
makituman: na tu £0 wan shiling.
uskayn yu want?
abi: a want bongga., aw dEm 1311 so?
makituman: n2 so, na di sizin,
OmCs yon yu want?
abi: a2 want tu shiling yon.
yu nO go 1Es mi?
makitumans n0 ¢ bOt a go gi yu bunya.
abi: aje of (intsrjection)
makituman:  wEl, Orayti: we yu na mi kOstamEnt
tek am,
abi: na dat mek a 1Ek £0 bay fish to yu.
yu sabi t0k.
makituman: wEl, na so., 2n go an kam.
rakes ya.
B, Gramser - Drilis

Vocabulary
dish dish
1&n tall, long
ens pence

“The

1Es to lower ths price
sizin season
dskayn  what kind?

Bow mueh for your {ish?

They're two fer a shilling.
What kind do you want?

I want bonga. Why are they so small?

Ttis true. It°s the season.
How much do you want?

T want two shillings worth.
Won't you lower the price for me?

No indeed! But I*1l give you a litile
extra,

(interjection)

Well, all right, Since you're my
customer. Take it.

That's why I 1ike to buy fish from you
You know how to treat people right.

Thet's right. You help me and I%11

help Jouo GOOd"bye e

rEp ripe

tixg tired ~
tna tunafish
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3o

o

NP+ Adj : dfm 1iii,
They are 1ittle.

Teachar

dEm 1114,

a, 1iii

b, di fish

Co di pikin

d. langga

6. taya

T, éi uman

ge WwEl

ho dEm

na + KP : ne di sizin,

T It is the season.

Teachar

na di sizin.

a, .4di sizin

b, wan big makit

Co siks £0 .. - pEni
d. wan 1lili tOng

Qo mi os

Questions with Om0s ¢+ Om0s yon %u want?

How much (worth) do yon want?

Teacher

OmOs yon yu wani?

8o yon

b, fish
co TrBs
do furu
e, bonggs
£, bamana

Teacher
uskayn vu want?
a, uskayn
b. uskayn sup

c. dm

d. uskayn fish
e, uskeyn granat
f. uskeyn it

go Ju

Student_s

dEm 15.15.0

di fish 1111,
di pikin 1113,
di pikin langga.
di pikin taya,
di uman tayz,
ai uman wEi.
dEm WEIO

Students A

na di sizin,

na wan big makit,

n2 siks f0 . pEni,
n2 wan 1131 tOng,

ra mi 68o

Students

OmBs yon yu want?
Om0s fish yu want?
OmCs rEs yu want?
Om0s fufu yu want?
OmOs bongga yu want?
Om0s banana yu want?

?

Questions with uskayn : uskagg % nt?
nd do

you want?

Students

uskayn yu want?

uskayn sup yn want?
uskayn sup dBm want?
uskayn fish dEm wani?
uskayn granzt dEm wani?
uskayn it dBm want?
uskayn it yu want?
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Questions with aw : aw dFm 1ili so?
Why are they so small?
Teachar Students
aw dim 1ili so?
2, 1iii aw dEm 1111 sc?
b, big aw dBEm big so?
¢. langga aw dEp langga so?
d. rEp aw dBm rEp so?
8o Ol ay dBm of so?
£, dray aw dEm dray so?
Questions
Tesacher Students
uskayn fish yu 1Bk? .
bongga a 1Ek bongga.
OmOs Orinch i go bay?
giks pEns yon 4 go bay siks plns yono
OmOs rEs dEm want?
tu shiling yon dEm want tu shiling yon.
uskayn banana yu go bay?
rEp & zo bay rEp banana,
uskayn sup yu de it?
2 de it pEpE sup.
uskayn it yu go kuk?
plasas - a go kuk plasas,
OmOs plasas dEm kin it?
tu dish d%n kin it tu dish plasas.
uskayn ka i bay?
dia i bay dia kao
uskayn fish dia? '

tuna tunz fish dia,
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2,

3.

ko

5o

9o

10,

Comprehension Exercises

Vocabulary

blak black, dark
br0a  brother
Teacher

JCn go bay siks rEp Orinch,
uskayn Orinch i go bay?
abi go it tu 1i1i banana,
Ombs 7t.:anaﬂa i go it?
a gkt wan sista En tu br0da,
Om0s bxrOda a gRt?
Jjoko de it granat sup,
uskayn sup i de it?
di pikin dEm gEt siks blak pus.
Om0s pus dEm gE%?
di pikin 1Ek 1il1i pus.
uskayn pus di pikin 1Ek?
30n it fo big banana,
OmOs banana i 1t?
a kin bay te shiling yon.
Om0s yon a kin bay?
abi En joko 1Bk rEp banama.
uskayn banana dfm 1Ek?

di uman dEm de basy tumOs dia Klos,

usiayn Kios dEm de bay?

=T7e

fo four

;ézs:;tg sister
Students

i go bay rEp Orinch,

i go it tu banena,

yu gBt tun br0§a°

i de it gramat sup.

dEm gEt siks pus,

A1 pikin 1Ek 1ili us,

i it fo bamana,

yu kin béy tu shiling yon,

dfm 1Ekx rEp banana,

dfm ds bay dia kles,
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B. Harraticn

Vecabulary
amatdn harmatan (dry desert kray=bE1lE tc complain
wind) Jas last
blo to blow, to rest nOba never
briz breeze, wind prays price
fayv fivs reni rainy
kayn kind Iz three

kol cold

abi ask di makituman OmOs i de sEl im fish, di makituman tEl am

se na tu £O wan shiling En i ask am uskayn i want. abi tEl am se i

want bongga b0t abi kray-bElE se di bonggs dBEm tu 1i1i, di makituman
4Fl am se di fish dEm nOba pas dat na amatan sizin., di makituman ask

am Om0s yon i want, naim abi tE1 am se im want tu shiling yom, abi

ask am £0 1Es di prays f£O am b0t di uman n0 gri. bifo dat i tEl am se

i go gi am bunya, abi gri bikOsim va m kOstamfnt. 3 bay di fish En
tEl di mekit uman se i de go. N

salon gEt tri keyn sizin, wan na di dray sizin we kin las fO fayv
n0nt En 41 reni sizin we kin las £0 fayv mint. di Oda sizin na di ametan.
dis na kol briz we kin blo kOmOt na di nOt.
C, Pictorial Cues

1.

abi de go na °
uskayn fish abi go bay?
wetin mek abi kray-bE1E?
watin di makituman go gi abi?
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Amatan
kO briz.
kin blp

us sizin Ot pas 017

us sizin di fish kin tu 1113i?

di reni sizin Ep di dray sizin las °
uskayn bris kin blo amatan sizin? -

Jdioms:

person buys a large guantity of a particular commodity
- the ssllsr may give him a bit eitra of that commodity, a
bonus or 2 legniapps. Bupya should be distinguished
. from dash, which is a gratuily or even a2 bribe, in

the form of monsy,

‘a gogiyun bmgé., ~ Bunya is a term used in commereial dealings., If a

aje 9, = This exclamatfon occurs ‘in bargaining situations and is ubtered
by the buyer in his efforts to reduce ths pries, _

an_go, an kem, ..~ You help me and 1’11 help you
o - CR: Youm have tp give in order to get,

a beg pa din, « I'm sorry.
duya (a ﬂ") = Plesse, OR: I'm'gi;omg



(7

UNIT X
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lazson Four

Pary I
A, mal%&e
Vocabulary
Ba , and tide today
%&g odds and ends SELY twslve
okl1Ck ¢®clock Usthm what time; when?
__’ES W tarry, delay

Jjokos
abiz
Jjokos

abds
Jjokoz

abis

jokos

jokos

abi:

B

aw yu 48 s0°
OmOs oki0k naw?

i dOp twHlv okl0k.
dfm pikin dOn kOmOt skul.

wetin yu bay tide na makit?

a2 jis bay »Ez Ea fish Bn
kpEkpEkpE.

wEl; a de go ya.
ustEm wi go si?

wi go sl tumarz.

Orayt; wi go ao

Why are you so long im coming?
What Hime is it now?

It's already twelve o'cleeko
The children have left school. -

¥hab did you buy today in the market?

I just bought some rice and fish and
©dds and snds.

Well, I'm going.
When wAll I see you again?

I711 see you $OmOTTOW.
A1l right, ses youo

pBekes ¥io Good=-bye.
© makes 0. Good-bya.
Grammsr - Drills
Yocsbulary
A
bEt to bite lebra laborsr
et eight - nEb night
Tima farmer :& teacher
ﬁﬁg Freetoun Lren train
gras grass Polmalh  woriman
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¥P.+ don + Verb 3

Teacher
dEm pikin dOn kOmCt skul.
a. kOmOt skul dEm<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>